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Executive Summary
Background and Purpose

This study on parent involvement in Peel Districh&l Board ((PDSB) was first commissioned
by the Board’s Parent Involvement Committee infdlleof 2008. The first stage of this study,
which consisted of focus groups with parents aimuacprals, was reported in August 2009. This
second report incorporates the findings of Stagehi;h comprised teacher focus groups and a
teacher survey. The teacher focus groups providealldd responses to the findings of Stage 1
and the teacher survey provided broad representaB®SB Communications staff and the
Parent Involvement Committee participated in pregithe recommendations.

Conclusion Highlights

1. Parents in Peel Region are most engaged in firsé tbf Epstein’s (1995) six types of
involvement: parenting, assisting student learnarmgi communication with the school.
Teachers value these types of involvement verylhidrhis result suggests a good match
between what teachers expect and what parentygi@alty provide.

2. Parents typically consider themselves to be inviblvéh their children’s education. The
most common kind of involvement is daily follow wgsking children about their day at
school, reading over agendas, ensuring homewatérie, and generally monitoring their
children’s progress. Teachers recognise the eftdnisany parents, especially in the
lower grade levels. At the same time, teacherdts#ysome parents are not involved or
are inappropriately involved. Inappropriate invahent includes completing homework
for the child, making excuses for the child, antl supporting the teacher when problems
arise.

3. Assisting with homework is very common and manyepé#s like to help. However, the
nature and the amount of homework is controvevsithl parents and some find it
difficult to assist. Teachers value parents’ heifhwaiomework but emphasize that
parents must stop short of doing the homework tleéras, a problem they encounter
with some families. Teachers see the role of teotb@s a specific area where parents
need to be educated.

4. Principals also seek to encourage the other typastof parent involvement:
volunteering, school decision-making and advocanyg, involvement with the
community (Epstein, 1995). Many parents are involvethese three ways. However,
there are challenges for newcomers to become iaddlvthese ways including language
issues, lack of confidence to initiate discussi@amsl confusion about what involvement
Is expected in Canada. Fortunately, teachers ameeany parents’ limitations in being
able to spend time in the schools. They also reizeghat older children discourage their
parents’ presence there. Teachers see the vakimtdgies specifically designed to
encourage newcomers to feel comfortable in thedsho
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5. The importance of communication was reflected tghmut the findings. Parents and
principals both identified communication betweemiegoand school as a crucial aspect of
parent involvement. Typically the key point of cacitis the teacher. Teachers greatly
value communication with parents, naming persoaaVversations as by far their best
personal strategy to encourage parent involventémwever, while teachers highly value
attendance at parent-teacher interviews, pareatsféan frustrated by these brief
meetings.

6. Principals make communication with parents a pigpparticularly in the lower grades,
and generally parents are pleased with communic#tiey receive. Some parents feel
they do not receive enough information from theostland newcomers especially may
find it difficult to initiate communication with #gnschool. On the other hand, while
making considerable effort at communicating withepas, teachers are sometimes
disappointed by a defensive response.

7. Principals said many families are experiencing obaeriers to involvement such as more
poverty, poorer nutrition, and more social problefifsey are seeing more children with
special needs than in the past. They also seetpdreimg busier than ever before.
Teachers feel that there is less parent involvertiemt in the past, largely as a result of
parents being very busy. They want to see pareaksng their child’s education a
priority no matter how busy they are.

8. Principals feel that settlement workers provideesyvmportant personal service that
encourages a trusting relationship with the schdatents’ references to settlement
workers support this view. Teachers agree thaesetint workers are invaluable in
educating parents on the school system.

9. While parents usually feel well connected to theost in the early grades, this sense of
connection deceases in later grades. In additluidren often don't talk to their parents
about school. Teachers also feel that parent imvoént decreases with older children.
They would like to see it continue in higher gradad shift in nature to supporting
greater self responsibility.

10.To enhance communication, principals try very harthake parents feel welcome in the
schools, and most parents feel welcome, with fegeptions. All staff, from the office
staff to the teacher to the principal, can affemt/lmuch parents feel their involvement is
wanted. Parents and principals agree that postreats such as parent conferences,
information sessions, children’s performances, @a@nt-child activities are very
important to encouraging involvement. Teachersgeise that some parents feel
intimidated and some go out of their way to makeepis feel more comfortable. They
feel that administrators and other school stafh &isve a strong role in creating a
welcoming atmosphere.

11.The majority of teachers have received some kirglupport in encouraging parent
involvement, most commonly a school wide strategyiatten information. Teachers
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expressed a preference for support via these twbaude, as well as a desire for PD
workshops on parent involvement.

12.Reasons for calling home vary but generally teachall home in response to concerns
such as student absence or misbehaviour. On tlee lodind, some teachers stressed the
need to contact parents for positive reasonsngedin encouraging tone for future
communication.On the survey, some teachers cited ‘good news’ plaltie as their
personal best strategy for encouraging parent wavoént. As some parents may feel
intimidated by school, a policy of “positive firsgiersonal contaehay be fruitful in
encouraging involvement of these parents.

Recommendations for PDSB Communications and Paremtvolvement Committee

1. Parents’ efforts at home to monitor and suppoti tttaldren’s learning, despite multiple
challenges, should be valued and recognized ashibéform of involvement that
parents themselves value and are most able tovactidong with this recognition,
information about the benefits and the broad spetwof parent involvement (Epstein’s
six types) would help raise parents’ awarenesshatus possible and show acceptance
of diverse ways of being involved.

2. Ongoing communication, particularly between paramis teachers, should remain a
priority for schools. It is important for educatdosacknowledge that parents feel less
connected to the school as their children advandd@help parents understand how
they can best remain involved.

3. Parents require help and resources on how to comeaterwith children who may be
reticent about school.

4. To encourage involvement of all kinds, educatoednte communicate their expectations
clearly to parents. Newcomers especially need densble encouragement and
accommodation to help them overcome barriers imetuthnguage issues, lack of
confidence to initiate discussions, and confusiooua what involvement is expected in
Canada. Collaboration between the Board and contgngroups could facilitate
communication with parents.

5. Parents, especially newcomers, need a very strehgpme from the schools at all points
of contact. All staff, including office staff, telaers and principals, can affect how much
parents feel their involvement is wanted.

6. A strong settlement worker program is importaméavcomer parent involvement and
should be maintained and perhaps expanded.

7. Parents need help to understand how teachers irepteime curriculum with their
teaching methods and learn complementary wayslpingewith homework.
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8. Educators should continue creatively planning evémdt help parents feel comfortable
and welcome in the school. The numerous succests@iegies listed in this report should
be compiled and shared with all educators

9. School wide strategies to encourage parent invodvershould continue and perhaps be
expanded. Development of other types of suppott agonritten information and
training may be in order.

10. Teachers’ efforts to set a positive tone througtsgeal conversation should be continued
and supported through a general policy of “posifiks” personal communication.
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Introduction

A considerable amount of education research oweyélars (summarized by the Michigan
Department of Education, 2001) has shown that pamgalvement is the most accurate
predictor of student achievement and is a more rmapbfactor in children’s school success than
socio-economic status (Henderson & Berle, 1994).

This study on parent involvement in Peel Districh&ol Board ((PDSB) was first commissioned
by the Board’s Parent Involvement Committee inflleof 2008. The first stage of this study,
which consisted of focus groups with parents amacppals, was reported in August 2009. This
second report incorporates the findings of Stageh#;h comprised teacher focus groups and a
teacher survey. The teacher focus groups provid&lled responses to the findings of Stage 1
and the teacher survey provided broad representdilte survey questions were based mainly
on parent, principal, and teacher focus group figsli

Families can be involved in a number of ways, nragdrom support of the child as a learner at
home to public advocacy. Based on a large bodgsdarch, Epstein (1995) defined six types of
parent involvement that have become well known gside for parent involvement efforts. The
US National PTA ‘s Standards for Parent Involventferagrams (2000) further developed these
types. Listed below, the types informed the intetgtion of the findings of this PDSB study.

1. Communicating - Communication between home andaakaegular, two-way, and
meaningful.

2. Parenting — home environments support childrenwatests.

3. Student Learning - Parents play an integral rolassisting student learning.

4. Volunteering- Parents are welcome in the schoal,thair support and assistance are
sought.

5. School Decision Making and Advocacy -Parents altgoartners in the decisions that
affect children and families.

6. Collaborating with Community - Community resourege used to strengthen schools,
families, and student learning.

Methodology

In the focus groups, parents were asked their idiefinand their manner of their involvement,
barriers to involvement, feelings about school, aags to encourage involvement (See
Appendix A). Principals and teachers were asked tfefinition of involvement, trends they
perceive among families, barriers to involvement atrategies they have used to encourage
involvement (See Appendix B and C). The teacheresucontained similar questions and was
conducted online using Survey Monkey (See Appeidix

Sampling and Recruitment
Parent Focus Groups

In order to achieve broad representation, eighfieeus groups were held with parents. Parents
of children at all grade levels were included anohld geographic representation was achieved.
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It was quite common for parents to have two or nohiiren at different grade levels, allowing
them to make comparisons between junior, middld,smtondary levels. To ensure that the
diversity of Peel Region was represented and tiatomers (142 in total) were accommodated,
twelve of the focus groups were conducted in laggaather than English. Two were conducted
in each of the following languages: Arabic, Hindunjabi, Mandarin, Tamil, and Urdu.

Available resources did not allow for groups tocbheducted in all languages parents might
speak in Peel Region.

The remaining six parent focus groups (42 parentstal) were conducted in English. Not
surprisingly, given the make-up of Peel Region’pydation, a large proportion parents in the
English language groups identified themselves asigrants.

Parents in the English language groups were rectlny sending invitations to randomly
selected parents in schools chosen strategicallgrémle level, geographic, and socio-economic
representation. A different method was requirecttouit parents for non-English groups. In
this case, settlement workers invited parents knimagpeak the language that could be offered.
As well as recruiting participants, settlement wvesskmoderated and transcribed/translated the
non-English focus groups for analysis. During araing session, their insights were recorded
and these are included in this report.

Principals’ Focus Groups

Three focus groups were conducted with princip@aigl of 28) of elementary/junior schools,
elementary/middle schools, and secondary schoolgipals were recruited through the
Principals’ Association by a broadcast invitatiomparticipate. Three focus groups were
conducted with those who volunteered: a) ten ppiasi of elementary/junior schools, b) nine
from elementary/middle schools, and c) nine frocosdary schools.

Teacher Focus Groups

An invitation was sent to all teachers in the Bo@oproximately 12000). Teachers who
responded to the invitation were divided into igUs groups, two for each level: early, middle
and secondary grades. A total of 41 teachers aadeather’s aide took part, with good
representation across the grades.

Teacher Survey

An invitation to participate in the online surveyasvemailed to all teachers in the PDSB.
Participants were required to go to the interrtet\da a link provided in the email. The survey
took approximately ten to fifteen minutes for resgents to complete and was hosted by
SurveyMonkey.com. The response rate was approxiyn@de. Teachers across all grade levels,
K-12, and in all three areas of the board, MissigaaCaledon and Brampton participated. The
survey opened on T5April, 2010 and closed on BGApril 2010. 1126 respondents accessed the
survey during this time period, of which 979 contgtethe entire survey and 72 partially
completed it.
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Limitations

Findings from focus groups provide excellent debtail are limited in their generalizability.
Thus, in spite of measures to achieve broad reptatsen, participants’ views may not represent
parents’ and principals’ and teachers’ views inegahacross the Board.

The survey response rate of 9% produced a sanggdasge enough to describe findings on
teachers’ thoughts and opinions on parent involveraeross the school board. However the
results may not be representative of all teachenssa all grade levels.

Summaries of Findings

For the reader’s convenience, the findings aré firssented in summary form in five sections:
Parent focus groups

Insights from the settlement workers who conduébeds groups

Principals’ Focus Groups

Teacher Focus Groups and survey comments

Teacher Survey

arwnE

The summaries are followed by detailed reportdy @itotations. Findings from the English and
non-English parent group are reported togetherusecthe themes were largely similar. Any
notable variations in themes between these twopgrave mentioned and illustrated with
guotations. Differences noted by immigrants betwienOntario education system and that of
their homeland are reported near the beginningesare fundamental to many of the themes
that follow. Note that the term ‘newcomer’ is ugedefer to relatively recent immigrants.

For the focus group findings, themes are presantedder of relative strength. However, it
important to note that focus group discussionsatoyield exact frequencies of themes;
therefore, the ordering merely provides a rouglicettbn of relative importance. Open-ended
survey comments are reported together with thehtxdocus groups. This method analysis was
used because the survey comments followed the gamees and combining them gives a better
sense of the emphasis placed on each theme byetsawler all.

Summary of Parent Focus Groups

How Parents Feel About Involvement

In all focus groups, participants stressed the m@pae of parental involvement in children’s
education. Parents typically expressed eagerneka aense of responsibility to support their
children’s learning. Many parents, especially thioséhe non-English groups, expressed
gratitude to PDSB for the opportunity to particgat the focus groups and hoped further similar
opportunities for involvement would arise.
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How Parents are Involved in Their Child’s Education

Parents indicated a variety of ways in which thesl factively involved. By far the most
common type of involvement consists of daily follaw on school activities. Typically parents
said they do this even if they have no other ingotent. While daily follow up is incorporated
into family routine, parents often offer supportd@ancouragement to their children in response
to specific circumstances. For issues such as apoareers and dealing with social concerns,
parents consider the support they offer to be aarg&l component in involvement beyond
routine follow-up. Many parents are highly educatezsimselves and have high expectations for
their children’s academic achievement.

Ongoing communication with the school is anothgoantant way for parents to be involved.
The classroom teacher is the primary point of atirftax most parents, but principals, guidance
counsellors, and settlement workers also play goortant role.

Parents are often directly involved with their dnén’s education through homework help. In
addition, parents may engage in reading to theidien, taking them on trips to the library, and
supporting extra-curricular activities. Many oétknglish-speaking focus group participants
volunteer in school. However, only a handful ofgrds in the non-English focus groups are
involved in this way.

How Involvement Differs by Grade Level

Parents with children at different stages in theost system indicated their involvement changes
according to the child’s grade level. Typicallyyguais find it easier to be involved at the
elementary level. Agendas were often mentionedpanents generally have more face-to-face
contact with teachers. As children proceed intddia school, involvement decreases. Parents
see a big difference in the availability of teachkom lower grades to middle and secondary. In
addition, older students resist parental involvenmethe school and parents generally indicated
a respect for their growing independence.

Differences Parents Who Have Immigrated Observe

Immigrant parents in both the English and the nagtish focus groups often made reference to
differences between the Ontario education systeitlaat of their homeland. Typically parents
are not totally comfortable with the differencesl@ome are frustrated by them. The most
commonly observed difference mentioned by immigparents is less emphasis on textbooks.
Many of these parents have relied in the past xibdeks to help their children with homework,
and the active inquiry approach to learning now ie@m in Ontario schools is unfamiliar. Some
parents feel that academic standards are lowentar{® than in their homeland. Also noted was
the less formal social structure within Canadidmosts, with different standards of behaviour as
the accepted norm.

Many immigrant parents made positive comments athmit experiences within the Ontario
educational system. They said the teachers weredfy and knowledgeable, and their children
enjoyed school. However, other immigrant familiesl megative experiences. These negatives
included perceptions of teacher inflexibility, difilty communicating with the school, inability
to monitor progress, and discrimination.
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Barriers to Involvement

Most commonly parents said work or other respotigés hindered their involvement in their
child’s education. Newcomers in particular mayebpecially busy because they are often
forced to operate in “survival” mode during thetiali settlement period.

Parents experience two kinds of communication giduey. may be frustrated by their child’s
unwillingness to talk about school, especially wattler children, and they may also feel a lack
of information and responsiveness from the sch&altents sometimes feel they do not have
sufficient information on their child’s program study, especially so when the Ontario system is
alien to their own experiences. In addition, ptseuggest they don’t always receive timely
communication from classroom teachers regardinig thdd’'s progress or any problems that
might arise.

Especially among newcomers, parents cite lack ofidence as a barrier to involvement.
Parents may doubt their ability to communicateatiéely with the school, or may have a
general uneasiness toward the educational systeay. diso may not understand that their
involvement is expected and so they need encouraggeimom schools. Not surprisingly,
newcomer parents often find language to be a barrie

Some parents said they feel quite lost as to hdwelp their child’'s academic progress without
the use of textbooks. Parents who try to help Wwidmework may discover they don’t have
enough knowledge of the work required.

Parents’ Feeling Welcome at School
When asked whether they felt welcome in the schmaknts said they did, with few exceptions.
Parents are appreciative of the time given to thgrschool staff and their helpful attitude.

How Schools Can Encourage Involvement
Parents most often said that communication betweeme and school is crucial to parent
involvement. This theme emerged as the most conohah themes in the study.

Communication with the classroom teacher is mogboitant but friendly personal interaction
with office staff and administration is also vemyportant. Scheduled meetings, open houses, and
information sessions were recommended quite oftémcrease parent involvement.

Settlement Workers’ Insights into Newcomer Needs

The settlement workers who conducted focus grooipggl in a debriefing session after they had
conducted the non-English focus groups. They empéadshe following points, drawing upon
insight both from moderating the focus groups andftheir own experiences in their home
countries.

1. Parents who attended the non-English focus gro@ps pleased to have their views
heard. In addition, they appreciate sharing andhieg, and they asked for more similar
discussions. Although some do speak English, teelyrhore comfortable using their
own language.
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2. Even if parents may not seem to educators to lieehcinvolved, they are very
interested in their children’s education. In mastirgtries of origin, being involved in a
child’s education chiefly means ensuring homewsréioane and helping with it. Parents
are often very invested in their child’s achievetreamd in countries where final exams
are heavily weighted, they may be “more nervous thair children about exams.”
Parents’ presence in the school varies from plagagce but in many societies is not
expected.

3. Schooling in many countries of origin is more tbrik based. Inquiry based learning is
not familiar and thus parents often do not undecst@hat the teacher is doing or what to
do themselves to become involved with their childgeducation. In some countries,
homework is quite lengthy from an early age aneparexpect this.

4. Brief parent teacher interviews do not meet newagraeents’ need to learn about how
Canadian education works and how they fit intblgwcomers require more help to
understand what involvement is possible.

5. Newcomer parents need a very strong welcome frenst¢hools. All staff, from the
office staff to the teacher to the principal, cfie@ how much parents feel their
involvement is wanted. Welcoming committees madefymarents could help with
extending friendly hands.

Summary of Principals’ Focus Groups

Definition of Parent Involvement

To begin the focus groups, the principals were @s&alefine parent involvement. This topic
evoked considerable discussion in all three grolipgas apparent that these principals had put a
great deal of thought into parent involvement. &lemnged considerably, with some focused on
parents’ presence in the school and others focoisdelss obvious kinds of involvement. As the
discussion progressed, principals moved towarchaasus that, although parents’ presence in
the school is very desirable, the definition ofgudrinvolvement is much broader. Principals
largely agreed that involvement can simply meaepat interest and support of their children’s
school life. Ideally, principals want to see pasesiter into a trusting, mutually respectful
relationship with the school and understand whaistthool is trying to achieve. They see a
parent’s role to be an advocate for their chilebtigh positive communication with teachers.

While an involved parent may chiefly relate to disher own child, principals hope that parents
“care for their child’s school, program and comnty@ind are willing to support and take part in
ensuring its success.” Principals recognize, howdkiat many parents are too busy to be
actively involved in school support activities an@going basis. Principals also recognize a
difference in how parents can be involved as ttieidren become adolescents needing more
independence. However, even in secondary schantipals hope that parents support their
children in “getting to school on time, having Hagakfast, coming with a lunch, staying for
their day, and not calling their child on the qallone to say 'how are things going, by the way
I'm picking up at 3:05 instead of 3:04."”
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Trends

Principals said many families are experiencing npaneerty, poorer nutrition, and more social
problems. They are seeing more children with speeiads than in the past. In particular, the
incidence of autism has grown. They also see paitsging busier than ever before, with
multiple jobs and relationships with home countaksming parents’ time and attention.
Principals at all levels also see an increase xeanand mental health issues among children.
Some children feel tremendous pressure to achigvenharks, even in the very early grades.

Secondary principals noted that more studentsedwening for a fifth year of high school, and
opinions vary on whether this trend is a good thMagt surprisingly principals noted the
changing cultural mix of families in Peel Regiomather trend is more transience as newcomer
families try to settle, when families break upwdren children move among foster homes. Noted
also were trends in parents’ behaviour: tryingealriend rather than disciplinarian, a growing
sense of entitlement, and an unwillingness tohdticen experience failure. On the positive side,
better outreach by schools was noted.

Barriers to Parent Involvement

Lack of communication was mentioned most oftenigtussing barriers to parent involvement.
Principals regret that students often do not delceanmunication pieces to their parents or tell
their parents what is happening at school. Whemaonication does reach parents, they may
not understand the special terminology used byadus. Principals realize that parents can
feel intimidated by schools, and of course, thepgaize that many parents find it hard to
communicate because they do not speak Englishcipais think some parents are just tired of
hearing that their child is not achieving well.rigipals also know that by the time children reach
middle school, they typically discourage their pasefrom being involved.

Principals also see the trend of increasing traicsi@s a major barrier to parent involvement.
Additionally, the separation of elementary and nedsthools can act as barrier to building
relationships with parents because the time in faiddhool can be as little as two years.
Principals also mentioned several other barriack bf meaningfulness in School Council
involvement, overly demanding process for voluntegrlack of certainty on how to be
involved, and transportation issues.

Successful Strategies to Encourage Involvement

When asked to describe successful involvementesgfied they have used, principals related a
broad variety of efforts. The strongest theme \wasieed to attract parents into the school.
There was a general feeling that an enjoyable expae through school events and programs
encourages other kinds of involvement. At such &yenhelps if newcomers are specifically
accommodated.

Having identified lack of communication as a batrgincipals stressed the need for multiple
and creative methods to connect with parents. Smimeipals make a strong effort to develop
personal relationships with parents and to leaouahnd celebrate families’ cultures. In
addition, principals feel that settlement workemsvide a very important service that encourages
a trusting relationship with the school. It waseatbthat parents who are already involved can
help other parents connect with the school, angtbedtmmunication with the grandparents, who
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are often the main caregivers for children, mayrbiful.

The practice of cooperating with community orgati@as has helped in reaching parents.
Collaborations have included providing space fak®and Recreation programs, government
funded tutoring, computer classes for parents,inggarograms with the public library, and
promotion of Scouting.

Some principals have made a special effort to enthat all teachers understand the importance
of parent involvement and employ strategies todase it. At some schools, principals have
made parent involvement a very specific focus, araging increased involvement over time.
The idea of researching and meeting parents’ n@adsspecifically addressed by some
principals.

Summary of Teacher Focus Groups and Survey Comments

Themes that emerged in the open-ended commente®@utvey were similar to those the focus
groups. Therefore, to correctly reflect the emph#sachers placed on these themes, open-ended
survey comments were coded along with the focusmtanscripts. In addition, this summary
includes references to parents and principals’ signorder to show where there is agreement.
Where warranted, reference is made to grade |&blough secondary teachers were well
represented, there were proportionately fewer stiargrthan K-8 teachers in the focus groups
and among the survey respondents. Therefore legbamis on some themes by secondary
teachers could be a result of less “air time.”

Teachers’ Definition of Parent Involvement

Teachers view parent involvement in much the saaneag principals do. Ideally, parents are
involved in a positive relationship with the schdokcussed on a common goal to support
student success. Teachers recognised that pabeistslives may restrict their involvement
during the school day, but they valued parent stgidiome, especially the modelling of
positive behaviours and attitudes. A number of cemisirevealed a sense of frustration that
some parents are either not involved or are ingpgately involved. In the teachers’ view,
inappropriate involvement includes completing horagymaking excuses for the child, not
supporting the teacher when problems arise, anerggponse to teacher communication.
Teachers described how some parents see educsatentiiely the teachers’ responsibility while
some are over-involved.

Importance of Parent Involvement

Across all focus groups and in the survey, teachgrsed that parent involvement in their
children’s education is very important, even thosgime may feel “bombarded by parents.”
Teachers in higher grades expressed disappoinahéme extent of parent involvement and
suggested that ideal parent involvement at thergkoy level differs from earlier grades: parents
need to adopt a supportive role and allow theildcéin to become increasingly independent.

Trends
The main trend teachers described is an over atkdse in parent involvement, largely because
parents are too busy. Teachers recognised thatomesvs are especially busy, often working

Parent Involvement in Peel District School Board: Final Report 18
Christine Frank & Associates June 2010



more than one job. At the secondary level, teacheted that the desire for material goods has
increased, leading students to work at jobs foy \@ng hours and to own personal technology
such as cell phones and iPods that can interfdkeimstructional time.

Communication Strategies Teachers Employ

In the focus groups, teachers were asked how {fmgatily go about communicating with
parents. This question was asked because bothtpansh principals identified communication
between home and school as a crucial aspect afifparelvement. In addition, many teachers
commented on communication strategies in the sufMeg themes which emerged from the
teacher data are listed below.

Personal Conversations

In the focus groups and survey, personal converssigmerged as the single most used strategy
to encourage parent involvement in their childredsication. Recall that principals also
emphasized the importance of personal conversati®ascommunication strategy. In the early
grades, many teachers have daily face-to-face cowith parents as they drop off and pick up
their children, but some will make a point of aadfias well. At the high school level, teachers
are more likely to conduct personal conversationptibne. Reasons for calling home vary but
generally teachers call home in response to coe@rch as student absence or misbehaviour.
On the other hand, some teachers stressed thdmeentact parents for positive reasons, setting
an encouraging tone for future communication.

Newsletters and notes home

Across all grade levels, teachers rely upon newesteand regular notes home to communicate
with parents. Newsletters may be sent out on alaegahedule, or may coincide with specific
events such as at the end of an instructional Tiggically in earlier grades, such written
communication is more frequent. Many teachers lagectice of regularly sending notes

home. Some teachers have developed strategiesuregerents’ interest in reading newsletters.
For example, they may have elementary and middiedstudents write the class newsletter
themselves, providing both a learning opportunitgt ancreased engagement of both parents and
children. In other schools, classes rotate respditgifor writing the school-wide newsletter.

Agendas

Agendas are seen as a good tool for communicagianticularly by teachers in the

primary/junior divisions. At this level, teacheypically use agendas to give daily updates and
positive feedback messages, and parents can regpkimdi. Similar to “sunshine” phone calls,
teachers send good news notes home via the agkgelada use decreases by middle school but
teachers may use it to engender self responsibllitg effectiveness of agendas in
communication relates to how they are used; focoggparticipants emphasized that agendas
are not used the same way by all teachers and ptdyerused at all.

Websites

Communication via website was mentioned by teachiesdl grade levels, but with varying
degrees of enthusiasm. Some think websites areas gpmmunication method; others do not
favour their use as a means of communicating vatiemqts because the onus is on parents to
check the website. Teachers appreciate the muléiptuage information available at the Board
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website. However, many find school websites to ltdated and teacher websites time-
consuming to update. Survey respondents more sitggested use of websites as a personal
than school strategy, although some website sugsacommended both.

Email

Despite concerns over protocol (discussed underdBaibelow), some teachers prefer email as
communication tool. In the focus groups, teachemementary and high schools mentioned
email as a convenient, foremost method of transiginformation to and from parents. At the
same time, teachers are cautious to send onlyiymsiiessages and to keep records of their
messages. Through the open comments on the steaehers reiterated the value of using

email to communicate. Email is a first choice altgive to making phone calls for some teachers
because it is much more efficient. Some requesta®@ onvenient access to email.

Multiple Languages

Recognising language as a barrier, teachers gtaalke levels value opportunities to
communicate in multiple languages. Schools useuarstrategies, for example, dual language
letters, interviews in other languages, studentsamslators for parents and signage in different
languages. At the Peel District School Board websgachers can access and print information
for parents which has been translated into varliaoguages.

Multiple Methods
Some teachers recommend using multiple methodsrofriinication such as a combination of
agendas/notes home, class website, phone callshinoewsletters.

Settlement Worker Involved

In the middle school focus groups, teachers spbketahe benefits of settlement workers’
participation in parent communication. Not all sglschave settlement workers, but where
available they are very helpful in assisting immaigrfamilies settle in to the school.

Barriers

Busy Life/Working

Teachers confirmed parents’ views on a key barsiggcifically that work or other
responsibilities mean parents are too busy to be imeolved in their children’s education.

This theme arose at all grade levels. Parents wgriift work or multiple jobs are not available
to come into school and are difficult to reach Inppe. While teachers at all grade levels
recognized and sympathised with parents’ busy Jithesy also commented that parents
nevertheless have a responsibility to be involvetheir children’s education. Survey
respondents also cited parents’ busy lives asréeb#&w parent involvement.

Parents Don’t Understand the Education System

In the parent focus groups, recall that immigraratted many ways in which the Ontario
educational system was alien to their homeland rexpees. Similarly, teachers across all grade
levels felt that parents’ lack of understandingha current approach to education is a barrier to
involvement. However, this lack of understandingas exclusive to immigrant parents.
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Changes in the Ontario curriculum, report cardeystand teaching methods mean that parents
from all backgrounds struggle to understand whait tthildren are doing in school.

Communication Barriers

Across all school levels, teachers identified vasicommunication barriers which impede parent
involvement. Many see the special terminology theg as a problem. Language used in
curriculum documents, report cards and newsleti@nmse under fire. Educator jargon was
mentioned as a barrier to communication by manyeyurespondents.

As mentioned by principals, teachers echoed theénsent that students often do not deliver
communication pieces to their parents. Parentswdrded timely communication expressed
frustration at their inability to connect with céesom teachers. At all focus groups, teachers
expressed concerns over protocol regarding emasgplle cautions about using email to contact
parents, some teachers feel strongly that emaibiseful communication tool as it is hard to
reach parents by phone. According to survey respasdteachers are sometimes limited in their
ability to contact parents due to a lack of phooeeas, private space, or current contact numbers
for parents.

Language Barriers

Teachers agreed with parents and principals thgukge is a barrier to those parents whose first
language is not English. Language barriers impédgpes of communication, newsletters and
interviews in particular. Telephone conversationg parent-teacher interviews are also hindered
by language barriers. For parents with limited Esfgljust trying to communicate can be a risk.

Barriers to Volunteering

In the elementary focus groups, teachers desctimedriminal record check as a barrier to
volunteering in school. The process is time-consigmmnay require a fee, and can be
particularly intimidating for immigrant parents. @ncompleted, the paperwork may take weeks
to reach the school. Although teachers recognised¢ed the check the records for volunteers,
they wished for the process to be streamlined.

Lack of Confidence/Intimidated

Recall that parents cited lack of confidence aaraidr to involvement. Similarly, teachers at all
grade levels described school as ‘intimidatingbéwents. Parents who speak English as a second
language have an additional reason to lack confiel@mcommunicating with teachers, and their
children may discourage communication out of fdagmbarrassment. At the secondary level,
parents face a further obstacle because theirrehildave multiple teachers who change with
each semester, thus increasing the sense of imiioid Teachers used the open comments on
the survey to reiterate this theme.

Teachers Don’t Have Enough Time

Some teachers at elementary and middle schoolfel¢hey could do more to encourage parent
involvement if they had more time to organize datynmunication. Time spent on report cards
was a source of complaint.
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Student Absences and Transience

Maintaining consistent school/home relationships particular challenge in areas where
students are withdrawn from school for extendedbgsr according to teachers in elementary
and middle schools. Students may be absent forsvaefonths at a time while they vacation
abroad. Likewise, students who are sent abroagi@éanith relatives until they reach school age
arrive in Canada unprepared for their grade level.

Older Students’ Growing Independence
Agreeing with parents and principals, middle arghtschool teachers confirmed that by the
time children reach middle school they typicallgfer their parents not be visibly involved.

Teachers as Parents

Being a teacher makes it quite difficult for sorade involved as a parent, as mentioned by
elementary and middle school teachers. For exartgdeher-parents are not available to go into
school during the day to participate in trips deatl assemblies.

Lack of Diversity Among Teachers
According to high school teachers, parents mighnbee involved if staff were more
representative of the diverse community within HR&gion.

Strategies Teachers Recommend

When asked what strategies they recommend to eageunvolvement, teachers in the focus
groups described a variety of approaches.

Engage in Personal Conversations

Echoing their answers to the question about typisael teachers from all divisions
recommended personal conversations the most. Gsutliey, it was named as best personal
strategy much more often than any other. This gtemdorsement coincides with the principals’
and parents’ emphasis on this type of communication

Host Special Events and Programs

Teachers in the focus groups agreed with princithelishosting special events or programs are a
good way to attract parents into school. Teacheresurespondents indicated that special events
and programs are the single best school-levekstyatt is particularly popular at the elementary
and middle school levels. Literacy hour, fitnesghits, school orientation and welcome days are
examples of successful events. Teachers havedrehg@ve in encouraging families into the
school for special events. For example, grandparmean take part in events by reading with
students from dual language books. Community nddwgris another way to encourage families
to attend.

Provide a Welcoming Environment

A welcoming environment is a key element in encgung parent involvement, according to
elementary and middle school teachers in the fgoogps. Survey respondents recommended
this strategy highly at both a personal and sclex@l. Right from first contact, teachers aim to
set a positive tone. A simple strategy such agiaffeculturally familiar foods at special events
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can help welcome parents into the school. Soméhs¢secondary schools could do more to
welcome parents. Administrators play a crucial iolpromoting a positive school culture where
parent involvement is valued.

Invite Parents into Class

At the elementary and middle school level, teacbhéen said they invite parents into the
classroom. This tactic was also identified on tinvasy by some teachers as their best personal
strategy. Expertise can be shared within the dassr Teachers model behaviour for parents;
parents can share their working skills with student

Understand Parents’ Needs

As mentioned by principals, teachers said that ngpkin effort to understand parents’ needs is
important in facilitating involvement. Meeting pats’ needs was cited by a few teacher survey
respondents as a best personal and best schdebstra

Educate Parents on Their Role

In the focus groups, teachers described how takiegime to educate parents on their role, be
they new kindergarten parents or new immigrantiqiarean set the stage for future
involvement. Teachers appreciate that settlemerkers now educate parents during intakes.
Although this theme did not emerge as a best patsrschool strategy, survey respondents did
mention this theme through their final comments.

Summary of Teacher Survey Findings

Note that percentages and graphs are presented settiorDetails of Teacher Surveyn pg.
91.
Characteristics of Survey Respondents

The various grade levels were well representeddtition, respondents represented the full
range of teaching experience, with a strong showfrthose with 10 years’ experience or less.
Although the survey was intended chiefly for classn teachers, a few administrators and other
school staff responded. For the sake of simplialiyrespondents are included under the term
“teachers” for the purposes of this report.

Teachers’ Preferred Types of Parent Involvement

The majority of teachers rated all types of paremblvement as important (somewhat important
or very important). Indeed, they chose the highetstg of “very important” most of the time.
This strong endorsement of parent involvement nest¢he high valuing by focus group
participants across this study, both parents andatdrs. Daily follow-up of school activities
came at the top of the teachers’ list, revealingessimilar to those of parents, who said they
engage in this type of involvement most of all. Tiext three types also received a very high
rating: support and guidance in response to sjgegiitumstances, attendance at parent/teacher
interviews, and reading with children on a regllasis. These ratings correspond well to
parents’ thinking, except that parents are notugiststic about parent/teacher interviews.
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Teachers also highly value regular communicatiath warents, parental support in course and
career choices, attending school events, and stipgahildren’s activities outside of school.
Least valued by teachers were School Council mget&md volunteering.

Barriers

The next question asked teachers to rate the gignde of barriers that parents, principals and
teachers had mentioned in the focus groups. Thelsmwere divided into three categories:
general, communication, and volunteering.

General Barriers

Under general barriers, educators thought the sigsificant barrier was parents’ busy work life
and other responsibilities. Here we see agreemigntparents, who talked most about this type
of barrier in the focus groups. Not far behind, tliegt five barriers received almost equal ratings
from teachers. Four of these are along similapidedge” themes, that is, parents may have
trouble understanding the teaching methods or daday program of study, don’t know how
become involved, or lack knowledge to help with leswark. These themes largely match what
the parents told us in the focus groups about #rewledge gaps. Still within this set of almost
equally rated barriers, family transience was seea problem by teachers, as it was by
principals. Teachers rated the item “parents i@#@hidated by the school” next and children’s
discouragement of parental involvement almost #mees Teachers rated transportation problems
as the least important, but still substantial, gainearrier.

Communication Barriers

Teachers rated all communication barriers as faidpificant. First was the issue of language
barriers, echoing the parent and principals’ fogumip results. Next was the problem that
communication sent with children often doesn’t tehome. Recall that principals said this was
a considerable barrier. Teachers see that parsatdave a hard time with educational jargon.
The next two communication barriers both relatthtomechanics of communicating: difficulty
reaching each other and teacher concerns abouwicpigiarticularly in use of email. A general
insufficiency of communication came next, followey parents’ lack of confidence.

Barriers to Volunteering

Teachers rated all types of barriers to voluntegeas fairly significant. Demanding processes to
become volunteers, including police check, recethedhighest rating. Parents’ lack of
awareness of opportunities came next, followedrmtaar recruitment process and then an
actual lack of opportunities. These results gllwith views expressed in the focus groups

Support

Teachers were asked first about the support thdydweived in encouraging parent involvement
and then about the types of support they wouldtlikieave. They could select more than one in
each category.
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Support Received

The majority of teachers said they had receivedeskimd of support. The most common type
was a school wide strategy. A fair proportion hackived written information on parent
involvement. Formal teacher training and professlialevelopment workshops came in lower. A
small proportion described other types such as midimator encouragement to communicate
with parents and use of translators.

Support Desired

The most preferred type of support was a schooéwstdategy; this result indicates that teachers
appreciate the school-wide efforts described biyggals in the focus groups. The next most
popular type was written information. A fair progon would like professional development
workshops and some would like formal teacher trgjnilnterestingly, some said they would
they did not want any support.

Best Personal Strategy

Teachers responded with open ended comments tudstion, “What do you consider to be the
single most successful strategy that you emplogqelly in encouraging parent involvement?”
The ourstanding result is that personal conversateas by far the most favoured strategy to
encourage parent involvement. Agendas and, nevdeitel notes home were th next most
popular strategies but came in well behind persooaVersations.

Best School Strategy

At the school level, teachers named events andg@mgymost often as the best strategy,
followed by newsletters and notes home.

Details of Parent Focus Groups
How Do Parents Feel About Involvement?

In all focus groups participants stressed the itgpae of parental involvement in children’s
education. Parents typically expressed eagerneka aense of responsibility to support their
children’s learning.

| want to make it clear that for everything regargichildren, parents

involvement is must. This is our responsibility.

I think if you try to keep your kids encouraged) yave a better chance of them
actually wanting to stay in school. The big feaome they get to high school
they're not going to continue, they're going tomomt. It's not 100% guaranteed
but it is better than” Oh well, my parents don'teavhat | do in school, so what
difference does it make if | stay here.”

Some parents described their involvement as aguatiip with their child’s school.
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It's like a partnership. You're supporting thengttare supporting you.
Parents and teachers are the primary supporteth@ir child’s education.

Many parents, especially those in the non-Englistugs, expressed gratitude to the School
Board for the opportunity to participate in thedsaroup itself and hoped further similar
opportunities for involvement would arise.

If you have more focus groups like this, it willdhparents to become more involved.

More group sessions should be conducted and we thapwill help board to understand
what is needed. Multilingual group sessions, mgnthéetings and newcomer parents
should come out and meet, conduct sessions witbreent workers.

A person feels more comfortable expressing himséis own language. Schools should
organize multilingual kind of meetings.

Some want to be recognized for their efforts tghkeir children.

We appreciate that the Peel District School Boartiasting this focus group in order to
prove to everyone that we are caring for our chelalr

In What Ways Are Parents Involved in Their Child’s Education?

Parents indicated a variety of ways in which thegl factively involved. Many of these ways
were seen as a natural element of parent-chiltioakhips: daily communication about school,
monitoring or helping with homework, and offeringpport and encouragement. Ongoing
communication with the school was another importea for parents to be involved. Beyond
these supports related directly to school workeptr may engage in reading to their children,
taking them on trips to the library, and supportaxgra-curricular activities. The following list
summarizes the key ways parents are involved.

» Dalily follow-up and active interest

e Support and encouragement

* Regular communication with school
* Volunteering

* Helping with homework

* Reading and using the library

» Activities outside of school

Daily Follow Up and Active Interest

By far the most common type of involvement consistdaily follow up on school activities.
Typically parents in the focus groups said theyhds even if they have no other involvement.
On a regular basis, parents ask children about dlagi at school, read over agendas, try to
ensure homework is done, and generally monitor teidren’s progress. Daily follow-up is
often built into a routine, and communication abschool may form part of regular meal-time
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conversation. Many parents are highly educatech$sleéves and have high expectations for their
children’s academic achievement.

| am a holder of PhD degree in Analysis. | am & éissessment process of my credentials.
| follow up with my children every day through tbogh follow-up and observation. | have
a discussion with them at lunch time about how thes day in school.

We sit together and ask kids about their day, ey did in school. We get input from
kids, ask if they need help. My wife can contrilautet, being a teacher back home. I help
them: pickup and drop off, whatever children need.

We have to keep a constant track on their studyhein behaviour, on their progress
every day. We have to make a schedule, and spfavd fzours. It doesn't matter how busy
we are, but that is the priority, that we look afbeir children.

Support and Encouragement

While daily follow up is incorporated into familputine, parents often offer support and
encouragement to their children in response toispeacumstances. For issues such as
choosing careers and dealing with social concgargnts consider the support they offer to be
an essential component in involvement beyond reutiow-up.

When it comes to choosing a career, | engage thiehperiodically in a discussion. What
abilities do you have, what are your feelings? &mlinvolved in that especially when they
are getting from Grade 11 to 12, letting them kribevvarious options available that they
can choose.

If he is not doing well in school, or having profle with his friends, understanding kids’
philosophy and being friendly to them so that ttesy share everything with you, that is
what | believe is very important.

Some parents mentioned specific ways they providewwagement such as offering special treats,
sharing in activities, and acknowledging their disilopinions.

We ask kids to learn in play way. We encourage ttnegiving rewards, like we will go for
an outing if they study well.

| want to say that as a part of involvement firsalb we should involve ourselves in the
activities of our children. Like when teachers astall kids to bring cards as on Valentine
day, we as parents should prepare cards for thedhthis way they feel good.

My child is in Grade 8 and | think it is importatat encourage her more and acknowledge
what she has done. She thinks the math, and teecgctlass in Canada are a bit too easy
for her and it is a waste of her time. Thereforgwing what she thinks about the
education program is how | get involved in my chkileducation.
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Regular Communication with the School

Many parents are involved through ongoing commurtnawith the school. Communication
takes several forms such as written notes in teaday email exchanges with classroom
teachers, and meetings with various staff memimetading teachers, guidance counsellors and
settlement workers. The classroom teacher is tinegpy point of contact for most parents. How
communication changes as children progress threalgbol is detailed in the section How Does
Involvement Differ by Grade.

| always keep in touch with the teacher and | thihmdt is the only secret of my children's
success.

| am in contact with the class teacher throughghalent's agenda. | have noticed that the
class teacher responds to my inquiries througtpafisible means, like the agenda.

Some teachers have websites, so you can emaddbkdr and keep abreast of what's
going on through those.

| meet with the guidance counsellor after everyas regularly and just check with him
how my children are doing at school. Similarly lehwith the teachers and discuss with
them if there is any problem.

Once a month | come and meet the settlement watlsahool. | bring my student’s report
cards to him and ask him to explain my children@gpess. | also ask him about course
selection.

Volunteering

Many of the English-speaking focus group participarolunteer in school. Parents volunteer in
the classroom, on field trips, at special events@nschool council. However, only a handful of
parents in the non-English focus groups are inwbinehis way. Note that in the section
entitled Barriers, the language barrier was of greeoncern for these parents and this barrier
may have prevented those parents volunteeringhoac

| have also been volunteering at the school dutirgpast eight to nine months, helping
them in studies, helping weak students, preferabtgathematics being my field. | am
helping them on trips also.

| volunteer at my son’s elementary school. For 1inlg,d always volunteered on the school
trips. | think that helps you be a bit more confitigoing in to the school.

| was always on Parent Council, K-5, so | was &t $ishool a lot, going on trips with them
helping out, even other students. | was there hglm the library, at the shows, helping
kids do talent shows.

| volunteered at the graduation concert for my dateg and she was very happy. | also
participated in many trips that my daughter went.
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Helping with Homework

Parents in both English and non-English focus gsare directly involved with their children’s
education through homework help. Parents acknowledgying degrees of involvement in
homework, from ensuring it has been completed tactically doing” the assignments. Some
parents indicated a direct relationship betweerddgree of assistance provided at home and
their child’s grades at school.

When my child comes home | help her with her homewolear her doubts with math. |
get story books and explain the story in Tamil Bndlish.

We are involved by monitoring the homework, ndt‘jisst done?” but ask to see it,
review, check to see if there are problems, sugga#t

| really need to help them with the homework; dfinyself an integral part of their
homework, accomplishing their homework, gettirdprie. If | don't help them, then their
marks really do suffer.

Every day | say do you have any projects? No, aoThen you find out on the Sunday
night that it's due on Monday. Can you help me wits? And my husband and | are
practically doing these assignments. Every paremstsgdno matter what they say.

Not surprisingly, parents often linked their alyilib offer assistance with their own educational
background, although they may not be employedeir thosen vocation.

| am a holder of Master's degree in physiotherdpys taking me some time to assess my
credentials. Later, | will decide whether to continmy high studies or look for a job. As
for my children, | do follow up with them on a gdilasis once they come back from school
and help them with any assignment that may have.

| am a graduate of English literature. And | canlgheny children at home in studying
English, science and math.

My role is to help my children as much as | canl Aave experience in chemistry, | can
help them with it; as for math and science, theadion is different.

Whenever he feels like he needs help he comessndree. | see what has been taught in
the school and then | apply my teaching skillselplcthildren, because | was teacher back
home.

Considerable discussion revolved around the topimmework, particularly around how much
homework was appropriate. More comments on homewagkeported in the final section of
this report.

Reading Books and Visiting the Library
Another way in which parents indicated they arelngd is through reading to their children
and making trips to the local library. Some pardnig books, but many more indicated they use
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the library as a resource for reading books anddvaork help. A trip to the library is part of
family routine for some families. Only a few parementioned reading books provided by the
school.

My children love to go to library and | take thenegy week that helps them a lot to see
and read new books.

My son is research minded, he always likes to iigyet® even though he is in kindergarten
| have discovered his extraordinary skills in resda | take him to the library on
Saturdays or Mondays and help him to find scierumkb. He reads with me.

On Wednesday he brings a reading book. | read kith

Activities Outside of School

Many parents support their children’s learning tlgio activities which take place after school.
After-school activities include sports, dance lessmr family outings with an educational
theme, such as a visit to the ROM. Parents bro#enchildren’s educational experiences
through outside school activities and some immigfamilies seek to maintain their cultural
heritage via these activities.

| try and stress talking about what they are cuthgmvolved in, what subjects, and build
on what's interesting to them. ...sometimes youwarnthat around and create a little
interest in some way whether it's going eithethROM and learn a little bit separately
outside the school. Link it and make it interestinigund that successful in a few
different areas.

We started a program at home to have a presentétoin every one of them about a
topic that he loves. It could be about anythingy/taee interested in. They make a
scientific presentation.

One of my children struggles quite a bit acadeniyc&@o we’ve found it's important to
encourage her to be involved in after-school atiggithat she’s interested in other than
academics. She’s involved in church and sport&rmift things that she enjoys.

As a parent, | focus more on my child's sociahaittis and hobbies such as swimming,
going to extra French and English lessons.

We have to help them in learning our culture byrtgkhem to dance and music classes.
Involvement Left to Partner
A few parents said they leave the primary respalitgifor their children’s education to their

partner.

To be honest, | am not involved in my daughteuslysat home, and | get feedback from
their mom who is the one responsible for followupgwith them.
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| leave responsibility of follow up at home to wife for helping my children.
How Does Involvement Differ by Grade Level?

Parents with children at different stages in theost system indicated their involvement changes
according to the child’s grade level. These diffices were generally reflected throughout the
focus group discussions and are addressed diteatéy Typically, parents find it easier to be
involved at the elementary level. Agendas are gyomant form of communication and parents
generally have some face-to-face contact with ea&chAs children proceed into middle school,
parents’ sense of connection decreases. Parerastégelifference in the availability of teachers
from lower grades to middle and secondary. Intamidiolder students resist parental
involvement in the school and parents generalljceteéd a respect for their growing
independence.

Younger kids tend to tell you everything, theytoaait to tell you what the teacher said,
what the homework is, everything. The older orfes; just come home.

| didn’t feel as comfortable [in middle school] asthe elementary school. The times when
| needed extra support for my son, it took a faiob effort on my part to get to know the
teacher.

When my children were elementary, | always tooktteschool, and my husband always
picked them up. So we always saw the teacher, diéikeaa one-on-one with the teacher
daily. You are more involved because you are sdbmgeacher every day. In high school
they come by themselves.

The elementary schools | find it is an open dodicgdut as they get older you're pushed
out, you're not encouraged to become involved ertéacher doesn’t have time to make
the parent involved.

With elementary school, because we were voluntgenimch more regularly, there was
that sort of family feeling with communication.dndt know if you can keep that going with
middle school

Huge difference [in high school] they are very ipdadent. They don't want you
standing even on the school grounds some days. y.Wiheome to you with the odd
problem; they pretty much are taking care of itt km far from now they'll be in
college, and they should be independent so if lyimk ©f it, you don't want to hold on
too tight.

High school students have the added responsibilitpurse selection, and this decision process
can be a challenge for those parents who are nolida with the requirements and opportunities
of the Ontario school system.
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In lower grades there are no problems because asmpswe are very much in touch with
our children but in higher classes we are not vaych sure of the course selection
procedures or how these things works.

What Differences do Immigrant Parents Observe?

Participants who have immigrated to Canada, esipeti@se in the non-English focus groups,
often made reference to differences between thar@reducation system and that of their
homeland.

Because we are in a different culture and educasigstem, it takes time to understand it.

I've noticed that Canadian education focuses monetle child's hands-on skills.
Compared to Chinese education methods, it is cdelpldifferent.

Typically parents are not totally comfortable witie less formal inquiry based approach that is
the standard in Ontario schools.

| share with my wife the fact that there is a hdgéerence between traditional (formal)
way of teaching back home and the modern way ohieg in Canada. The good thing
here is that the student has freedom to searchaaadl/ze information. | can see both
many positive and negative things.

As for my Grade 5 student, she became more caredegsshe is wasting her time on
some trivial things. You can consider that we mage from the formal school of

education and we want to teach our children the esanethod we were taught. But the
best impression in my opinion is to mix both waggether; especially — as our

colleagues here have just mentioned — there isafierence book that shows what is
needed for my child to do at home, as we want éevkmhat our children are studying in

school.

| have noticed the difference between curriculurmdia and here. In India they mention
straightaway what is to be done during the yeat, fiere in the curriculum they simply
say by the end of grade the child should be abtotthis and that, only expectations and
this is not a proper way.

Specific newer practices can be confusing, suchaeased writing in math or encouragement
of leisure reading to enhance writing skills. Use@mputers may be unfamiliar.

In our country’s education system, we didn’t writach in math. Only a few questions
are wordy, others are pure calculations. Here tlaeemts don’'t understand the concept;
also parents use different methods to help.

In my country, parents don’t encourage reading.yTlthenk it will disturb the studies. |
used to hide and read. Here the important reasoentmurage reading is because
children have to write a lot.
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Children don't do more [hand]writing work in thedays as they were doing back home.
They are doing almost entire work on computers henat's why their writing skills are
not that good as they use to have back home.

However, some parents are quite happy with diffegerthey observe.

We feel that the school is aiming for growing thedent's skills for learning in many
aspects. | can see that my son is thinking moreused his skills for correct conclusion.
Back home, it never came to my mind that my Grasten3vould have projects. Here, he
has done two projects so far. | am happy with wieatloes at school. Back home (Syria)
is known for its strong curriculum, but here is thay of teaching is completely different.

Back home many students tend to memorize matebiaisiere is different. Teachers
here use strategies that students like. For examrmpyedaughter did not like the school
back home. Here, she likes her school so much.

Textbooks

Linked to the differences in teaching approach |oneer emphasis on textbooks in the Ontario
system creates a problem. Many of these parentsteied in the past on textbooks to help their
children with homework.

Back home, there are textbooks for math, sciermod pogher materials; but here there is
no such thing. There are times when having a t@ktl®necessary for the parents at
home.

| think we do not have books to impart educaticacikBhome we had books. We go to the
web but it has so much detail we can't understimthe absence of books we do not
know what to do. If we have books we can helptkid® some extra but without books
we are helpless.

We know that we have two systems of educatiorbdabk home one and the Canadian
one represented by the Peel District School Bodrd.do accept the Canadian one while
following up from home. Still, one thing is missingr education back home depends on
reference books. Here we do not have such a thing.

Social Structure and Expectations

Some immigrants comment upon the less formal sstiatture within Canadian schools, with
different standards of behaviour as the accepteah.nbhey are uncomfortable with the
freedoms extended to Canadian students, such &ibehg to leave school premises, the open
display of dating relationships, and relaxed stixdeacher relationships.

The new thing | came to know here in Canada isskabndary students can go out of
school during breaks; which is not permitted foc@edary students back home. | wish
the school administration would not let them getauwring recess.
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In school premises the children behaviour is vgggromale-female and sometimes it's
embarrassing for us to see that. They should camestay here as students and should
not behave that way.

Even though in Sri Lanka they have implementedatkwation system, still caning is
used. | was also a teacher but here in Canada émepurage the teacher more. | never
had so much patience as a teacher in Sri Lanka#d @ith the students.

We are shy to integrate and talk to other commesitBut here students are calling the
teachers by name and say hello when they pass loyiricountry, we stand up to greet
our teacher and keep on standing until they teliausit.

Parents expressed some concerns about toleramdeabthey consider to be inappropriate
behaviour at school.

Even in school, some children smoke. My son come$els me that these children that
smoke are disturbing him.

Some sort of discipline training should be givete@chers. We control them at home.
Teachers should watch them and what they are ddifegdo not want them to have
girlfriends or boyfriends at age 14 years. Kids askio be cool but | am always worried.
Only God can help them.

In some cases, parents coming from countries whnensher discipline is accepted fear Canadian
laws against corporal punishment and resent thialreh are encouraged to call 911.

Laws have prevented us from disciplining childhafe are afraid children would call
911.

Here there are 1000 rules restricting us to disciplour kids.

When we were new some parents told us that youlsastrict with your children here
otherwise you will face some serious consequemncasthe authorities. So we were very
much frightened and we did not ask much our childrew they are doing at school. But
now | think it’'s all because of our lack of knowgedabout the education system.

The strongest thing | want to tell is that childrame taught to use 911. It's not good. |
strongly recommend it should be avoided. Every miamants to do best for their kids.
What | can do for my child no one can do.

Parents feel scared. My children told me, mom dosag anything police will arrest you
if we call 911. Before kids used to be scared oépia now parents are scared of kids.

Academic Standards
Looking at differences in educational systems, sparents feel that academic standards are

lower in Ontario than in their homeland. Some cai@d that teachers overuse positive
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reinforcement, which they considered only to berapative words, not concrete teaching
strategies.

Level of math is very simple. It should be enhanbBdson is in Grade 2 doing problem
sums in India. Here it's simple addition, not ewanrying.

Like as you know about our children in India, thegrn all the tables at Grade 1 and are
very well developed (mentally). On the other haectleven at Grade 5 children/students
are not able to even count or identify money denatian.

Parents’ expectations of children become so higanthey start comparing to the back
home education system, and with kids of their ingdat ... Teachers simply encourage by
saying very good, well done, excellent job, | nealbpreciate, | like the way you write,
keep going, etc. but nothing concrete impartedeéort.

Some immigrants find their children to have mua@slbeomework in Ontario than in their home
countries. While some parents perceive this to pesitive aspect, others are disturbed enough
to consider returning to their homeland where tteey educational standards are higher.

We came from the background that students at hamselme studying all day long. It is a
huge transition. The problem | have is that | usedtudy all days and nights, and | want
my children to follow me. We can give them acésiind recess for them and pave the
way for school. However, we know that it is goadHe school to take the lead.

My elder son is in Grade 6 at Morning Star, whemé\ask him to do homework he used
to say “I haven't got any homework". | met his tearcand she told me he is doing O.K.,
he is intelligent, but we as a parent are not dettk Because of these reasons my
husband even planned to go back to India. Accortbrigm, study of children is better in
India.

Positives

Many immigrant parents made positive comments athmit experiences within the Ontario
educational system. They said the teachers weredfy and knowledgeable, and their children
enjoyed school.

Here teachers stay friendly and encourage childeestudy.

The teachers here are doing well. They have gkiltsetter explain certain topics to our
children. | came to realize that here is much betian back home.

My son and daughter are happy with the school. Tiaae little homework. They like
studying in Canada.

| can say that teachers here are good. In home ttmsnt is really hard to meet the
principal, but here if parents have any problem gau talk to the principals any time
and they would not even tell the teachers. Theykedp it confidential.
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Negatives

Beyond the difficulties noted above, some immigifantilies had negative experiences. These
negatives included perceptions of teacher infldéitybidifficulty communicating with the school,
inability to monitor children’s progress themselvasd discrimination.

| feel that teacher here have a set pattern to irheducation. They do only as per
defined structure and are not that much flexiblesitely as required to understand
diverse parents.

We have difficulty communicating with the schobeyrwere studying at private
international schools back home. Their levels westeellent. My Grade 12 son was sent
to Grade 11. He did not do well in school.

Here in schools they don’t take monthly tests. Thathy we can't monitor our children’s
progress on a regular basis.

There are status differences between students emeebn different cultures. There is
discrimination among students and Sri Lankan cleitdget affected. They mentally get
affected by seeing the behaviour of other childrelonging to other cultures.

What Are Barriers to Involvement?

When participants in the focus groups were askediBpally about various barriers to
involvement, they echoed many of the themes alreatgred. In spite of repetition of some
themes, barriers are presented here to show wheeatp place emphasis.

* Busy life/Working

* Communication gaps/confusion about how to be inslv
* Language barriers

* Lack of textbooks and curriculum information
* Involvement discouraged by older children

» Lack of subject knowledge

* Lack of confidence

» Transportation barriers

» Conflict with sibling needs

» Barriers to volunteering

* Selective involvement

» Other barriers

Busy Life/Working

Most commonly parents said work or other respohisds meant they were too busy to be more
involved in their child’s education. Working patefament the fact they are not available
during the school day.
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My husband wants to spend time with kids but hé&svb? hours. | tried to work to share
his load but when | got there they said they dohaste a job. So my husband needs to
work 12 hour shifts to pay bills and mortgage.

The time is a problem for me. For example, wheied tto communicate with the teacher
at school, but after coming back from work, itlisyast six o'clock. How can | make an
appointment with a teacher after that?

My husband works during the days. He would welcibitere was after hours
competitions or chess tournaments, clubs, thattsloang the workday. He finds middle
of the day hard to get to.

For me [a barrier is] time. I'm gone 11 hours of reqer day. | rush to get to School
Council meetings. | donate to the school fundrgjsoollected recyclables for the
kindergarten class. But during the school day,’tdo it.

| think just life [gets in the way]. You have a-time job, you get home you're tired.
Sometime you let it slip, you're tired, you hadaal llay. Sometimes you just want to lock
yourself in your room you don’t want to see anybddhat gets in the way. Not every day,
but sometimes.

Immigrant parents face a distinct dilemma. They igrate to Canada for an improved lifestyle,
but are often forced to operate in “survival” matiging the initial settlement period.

As in starting being new immigrants initially weéa many problems. Finding work and
survival was difficult. Because of work issues wéa not give time to the kids. As our
jobs started getting stable we started spendingentione with kids.

As a new immigrant, it is so hard to be involvednyn child's education in Canada
because we are so busy to do some survival jofgpport our family.

Because | immigrated to Canada not long ago, | asyhirying to settle my family and
solve issues such as buying a house, learningive dnd etc... Therefore, | do not have
time to be involved in my child's education.

Communication Gaps/Confusion about How to be Invetl

Parents stressed that lack of communication isi@ftbarrier: they may be frustrated by their
child’s unwillingness to talk about school, esp#giwith older children, and they may also feel

a lack of information and responsiveness from thmsl. Many parents feel they do not have
sufficient information on their child’s program study, especially so when the Ontario system is
alien to their own experiences.

| often receive a number of agendas from my chdd'®ol, | always sign them carefully.
But | feel that the teacher never looks into thease does not give feedback.
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My biggest beef is | don't know what's going othanschool. | have to drag it out, | don't
know what they're working on, | don't know anythihglon't have any communication
from the school.

The communication is lacking, to be honest. Myisd®, they won't tell me anything. |
have to work at finding out the information becahets 16.

In Canada we don’t get all information from schdbis hard to know what is going on
in school. Lack of communication is a problem.

This is the biggest issue for all the parents tovkithat how they can be involved in their
children’s education because we don’t know whalotonvhat are they reading or on
which assignment they are working.

Parents want to engage in timely communication wlélssroom teachers. When children
encounter a problem in school, some parents sajdrttay wait days to hear from the classroom
teacher. Calling to make an appointment adds tdirtiee delay.

Sometimes you have a long sobbing story about d@iened [from the child], so

you're all frustrated and saddened by it and yountma talk to the teacher right away.
Then it's two to three days before you talk totdecher, you lose momentum as the days
go by. When you finally talk to the teacher tog®t story, get the other story, and then
you get the truth.

I've called to try and find out about somethingd &ne teachers have tried, and the
principals have tried, but they are really busyeye got to do bus duty or some other
aside from just straight teaching, they've got éhether responsibilities. | felt like | was
chasing them around day after day.

| think one thing is maybe the culture is not thendly. Everything you have to make an
appointment. You can't just talk to the teacher.

This parent did not know what to do about the aatoemotifications of children’s absence from
class.

My son in Grade 11 must have skipped French 25stitde doesn't care. I'm
flabbergasted that no-one's called me. [I get tlessage] Every day and it annoys me. |
don’t know [what to do with it.]

Language Barriers

Parents whose first language is not English comynioleintified language as a major barrier.
Parents struggle to read to their children in Esigénd decline the opportunity to participate in
field trips.

Since there is a language barrier in English in @da, | cannot effectively help my child
academically.
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When | tried to read an English book so that | caad it to my child, there were so many
new vocabularies that | could not understand. tl itelvas so hard to complete a book.

There was once a permission form coming from mig'stgchool trip, asking for parent
volunteers for help. My daughter really wanted mga. However, | refused the offer
since | felt that | could not communicate well witle students because of the language
barrier. After my child came back from the tripeshias upset because | didn't go. | felt
guilty and bad that | didn't go.

Some parents mentioned that the availability afnmiteters was helpful in communicating with
the school, but suggested that many newcomersoai@nare of this service.

Parents should be informed that school has intagsreith them and they will feel
comfortable when they are contacting or participgtin school activities.

Conversely, this parent disagreed that languageavibsrier due to the proficiency requirements
in the immigration process.

Mostly who are coming here on the point systenmedreated and so the language
barrier may not be an issue for many parents.

Lack of Textbooks and Curriculum Information

As noted earlier, some parents, particularly thngbe non-English focus groups, said they feel
quite lost as to how to help their child’s acadepriogress without the use of text books. Parents
also want more information on the academic progoéstudy in the form of course calendars or
syllabi. Some parents are concerned that, withappart materials, they will confuse their
children by using methods different from those taugy the classroom teacher.

No text books are used in classes. In my countiya)rschool gives textbooks to children.
We can read the book and explain to children; hevee try to help my daughter she says
| am confusing her.

| have to agree that it's a great idea having sdamel of syllabus or some sort of
schedule maybe monthly sent home or in their agenda

Although this parent received a copy of the cultoy it was not helpful because the teacher
was unable to explain the document in a meaningayl.

When we came from India and asked teacher to giveeaopy of the syllabus, we found
even the teacher was not able to understand thaimgaf the syllabus.

Involvement Discouraged by Older Children

Particularly as children progress to high schoatepts encounter more resistance to their
presence at school. High school students expresdarce to have their parents involved and
sometimes even school staff may discourage parpragaénce for this reason.
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As they are getting older, they don't want us tintechool at all. My son said, "Stay
away".

Most kids after 16 don’t even want to see theirepés at school. For parent teacher
interviews they say you don't have to come.

When | asked about volunteering, and it was saméan front of my son, [the school
secretary] said we really do need a lot of suppdrtg the kids don't like it, he won't fit in
and he will be teased.

Lack of Subject Knowledge
Parents who try to help with homework may discdtiely don’t have enough knowledge of the
work required. This theme was often linked to #eklof support materials.

| try but | can't understand home work, so we chalp. We just push kids to study at
home. If we do not know, what we can do?

For example, my child had a home work to write gicie about Shakespeare, due to
lack of knowledge of this famous person, | canetyt Imy child.

My kids are doing long division, and | show therd #mey say no, that’'s wrong. So you
can't really support them because you are doingrdng.

Lack of Confidence

Especially among new immigrants, parents cite #akonfidence as a barrier to involvement.
Parents may doubt their ability to communicateatiéely with the school, or may have a
general uneasiness toward the educational systeay. diso may not understand that their
involvement is expected and so they need encouragteimom schools.

Shyness is one of the factors. Parents feel nernutile talking with the teacher so they
can’'t express their issues fully and they avoidhgdd school.

We lack in confidence to initiate a discussion.

We (parents) need encouragement from school admaitis to get involved in our
children's education. Both parents are working haydinderstand how to cooperate with
the school.

| think for some parents it could be their backgrduwhere they are coming from, they
are not used to it. They don’t expect to be inviblvecause everything is left to the
teachers [in their home countries. They are not ienat the benefit to their children.
Sometimes they don’t have confidence, they dooiwkhthey can communicate well
enough with the teachers. | think it's culturalopée come from different backgrounds. |
think the teachers need to make the parents avinatatts important to be involved every
day, because other than that they don’t’ know. Haghe daycare, some parents have no
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idea. By talking one-on one, explaining how to deztes, recognize alphabets, share
toys. Maybe the teachers can incorporate that ettéginning of the year.

Usually the foreign immigrants have language compation problems. We are OK in

my family because my kids back home were in Englehdon't have any problem, but
the majority of families are having a problem i¢éthlevel of English is very low. They

don't enrol in the kids program because they are #tey want to hide themselves.

Transportation Barriers
A few parents lacked transportation to make thgeitrio school, or to transport their children to
or from after-school activities.

In certain instances, transportation is also arus$o seek services or to be involved in
children's activities.

Weather is also a big problem in contacting witl sithool, especially if you are a
newcomer and you don’t have access to a car.

Conflict with Sibling Needs

Families with more than one school-age child féeektarrier of multiple demands upon their
time. In cases where more than one school evachisduled at the same time, parents must
choose which event to attend. Other times more dmasibling may ask for homework help and
parents are forced to prioritise who receives #lp.h

Last week at the elementary school they had pamémtmation night for
Kindergarten and for Grade 1.on the same nightjifferent rooms. My husband
works out of province, and he wasn't home. So fowod split yourself in two? For
me it was very frustrating.

If you get homework for five kids, it's a mattemdfo needs me the most. OK, we
didn’t get to your spelling tonight, we’ll do thedmorrow, because your brother has
this big project over here.

My son is in Grade 10 and my youngest is in Grad&/lien my Grade 1 son has
family literacy night and my Grade 10 son asks onleelp with studies, | prefer to
help my eldest and miss the parent night becausedryears he will enter university
and later | can involve with my youngest son. Sailfacircumstances are a barrier.

Barriers to Volunteering
On the topic of volunteering, a few parents mergtthe demands of the volunteer screening
process as a barrier. They would like assistantieeirompletion of required documentation.

| want to volunteer at my child's school, but theguire so much process work and other
documentations. Therefore, | missed many chancgsttifig involved. | hope that the
school can support us to reduce the time for thicgss.
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My husband does the ski trip, this year he coulgim'because now you have to have the
police check.

A few parents would volunteer if there were morpanunities within the school setting.

Because of the lack of activities after schooBn'tinvolve myself much. | would
really love to. | even used to be a teacher's gmsisn my child's previous schools
where there were so many activities.

Sometimes | hand in the forms applying for volunpesitions in my child's school.
After some time, | ask my child about what happeoadide form, but he says he
doesn't know. There is also only one chance iraa tyat the school asks for
volunteers. | think that's too little. | really wiato get involved in volunteering, but
there is no chance.

Selective Involvement
A few parents are selective in their involvementpérticular, a couple of parents mentioned the
sale of chocolates as an activity they preferredamdo.

Some activities in school, parents should be irahNBut sometimes my child brings
chocolates from school to sell, and most of the tiralatives and friends are the only
buyers. | wish these activities would stop in mid&hschool. My child doesn't like it
either.

Other Barriers
A few parents mentioned other barriers includingltieproblems, mental stress and weather.

There is a lot of mental stress and tension in @garalife for all of us, preventing
parents from getting involved with their childre®ducation.

Health [is a barrier]. My wife has a lot of healfiroblems and my daughter’s autistic.

Weather is also a big problem in contacting witl ithool specially if you are a
newcomer and you don’t have access to a car.

Do Parents Feel Welcomed at the School?

When asked whether they felt welcome in the schmarknts said they did, with few exceptions.
Respondents’ views are presented under the folpWweadings:

* School is welcoming

* School is not welcoming

» Parents have a responsibility to be involved relgasdof school welcome
* Depends on the staff member

* Not welcomed by other volunteers
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School is Welcoming
Parents are appreciative of the time given to thgrschool staff and their helpful attitude.
Anytime | like to come here, I'm welcome. Thereisany problem.

| think they welcome and listened to our problerd discuss all the things. The principal
gave us 15 minutes. They discussed everything ampoahild in a very proper manner.
They want to cooperate with parents.

| have personally experienced that teachers, ppalkivice principals are very
accessible. It's a great country, beautiful counifpe people are helpful and they always
give you choices.

When | came to Canada last year in June, theylssiduld go to the school in
September and gave me a phone number. When | tdadlesthool they invited me to
come to school the following day. | said we are iognfrom Sri Lanka, and they
welcomed us with a smiling face.

Not only in schools, but also in the bus peopldesatiyou.

School is Not Welcoming

When specifically asked if they feel welcome in sithool, some parents said they do not. They
feel ignored and unheard. Front desk staff memdnersften the first point of contact and the
welcome they extend is considered very important.

It's just very intimidating. A lot of us are notfidiar with the school, and a lot of us are
not familiar with the system, and you walk in thehe teachers could be fantastic, but
the front desk has never been approachable and stangly say that. That's your first
impression of the school. Phoning a secretary tiaevan appointment with a teacher,
she may make you comfortable or uncomfortable.

They behave little different with other cultureld not have any benefits. | came to talk
about my son's problem, and no help was provided.

All the schools are not good; this is one of theegtions. Most of the schools they simply
ignore you. This is my personal experience, ang tloe’t want to listen to you.

This parent felt their child’s teacher discouragadents from being involved in homework.

| was helping out with his English, one of his gasients, and his teacher said you
shouldn't really do that because you might plagieyil got really offended by that. |
said well | better not help him any more then. disvalmost like she was trying to turn
me off to helping him.

This immigrant parent suggested that a perceivedelaoming attitude might be a
misinterpretation due to cultural differences.
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In our culture, we welcome and talk a lot. Whercheas just say “hello” and go,
sometimes we feel neglected.

Depends Upon the Staff Member
Some parents experience different degrees of weddoom different staff members. Others said
that high staff turnover meant it was difficultdonnect with the school.

I've had mixed experiences. I've had some concénadl, the teacher and they have been
very responsive. Other cases, | didn't get a catlko

[The welcome] depends on who is the teacher. Asenp when you are going to school
to discuss the report card, some of the teachelsonee you and some don't.

This year there is a larger teacher turnover anchingeachers have left. This year |
don’t know many teachers, it is hard to conned¢htam. They don’t identify me. It hurts
me little but | don’t misunderstand them.

Parents Have a Responsibility to Be Involved

When discussing the school atmosphere, some pangnmtsssed strong opinions that parents
have a responsibility to be involved regardlessthér influences. They suggested some parents
might use the ‘unwelcome school’ as an excusembétmore involved.

| think, if parents want to do anything or involbemselves in school activities, schools
really welcome it. Rather it has been observed plaaénts are not interested and are
talking more and doing less or nothing.

Parents' involvement is not marginal. It is partlogir responsibility towards their
children's education and self-esteem.

Not Welcomed By Other Volunteers
One immigrant parent sensed discrimination amohgrotolunteers.

They do welcome [us] but there is a differencesddito see the same while doing
volunteer work, | know discrimination is there aywl can see the difference in dealing
with mainstream persons and others. They do diseata...discrimination is there.

How Can Schools Encourage Involvement?

Parents shared their opinions on ways in which @shtan encourage involvement. The
following themes emerged:

e Communication

* Scheduled meetings, events

» Satisfied with current involvement
* Incentives and acknowledgement
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Communication

Parents said that communication between home drmbkis crucial to parent involvement. This
theme emerged as the most common of all theméeistudy. Some parents described helpful
communication they had experienced in the pastendithers suggested ways to improve
communication. Desirable types of communicatiariude issuing newsletters, emails, web
postings, and notes. As reflected in earlier #rparents especially appreciate frequent,
clearly written, and timely communication with tblassroom teacher. Of course they want it
delivered by a reliable method. Personal interaciih administrators is also desirable.

With our school we had and actual envelope thatechome each Thursday that had any
of the weekly events that the parents needed &wbee of, anything that was coming up,
once a month you go tithe newsletter. And you signgheet of paper in there and that
helped people stay on track. The child knows, epeeThursday comes home, parents
send it back by Monday.

| think the schools should issue a newspaper ostetter so the parents should know
what is going on in the school of all the childréthink it's a better way to communicate
to the parents.

| think school should have a newsletter on therirdg not in somebody’s backpack, or
else you'll never get it.

| think the teachers can reach out more to the ptaé terms of communicating whether
by letters, email or a quick note. That’s encoumgg

Not every parent is looking for more communication.

| can't see the schools doing a whole lot more tihay are already doing. There's huge
guantities of information come home at the begigmhthe year explaining
opportunities. There are a lot of people that doe&d it because of the quantity of paper
that comes through the door.

Parents of elementary school students supporethdar use of the agenda as a means of
communication, but they request the purpose oatenda be made clear at the outset and that it
be used consistently.

As | was not aware about the purpose of agenda bab& teacher should explain these
things to us.

You pay $8 for the agenda at the beginning of &z&,ybut | know that in the first school

that agenda came home faithfully every day witff gtuand we had to sign it. But when

my eldest son switched schools, the agenda wasimacelue moon. By Grade 5 he was
hardly writing in his agenda at all. This year, hasn't used his agenda not once.

Day to day, parents want teachers to contact thighedirst sign of a struggling student.
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I would say if a teacher sees that there is somgthirong, or any strain happened to the
child, they should let us know. When my son wasiily school years, his teacher
discussed with my wife and let us know before wed@ut something really wrong with
him. Maybe it's just because of the relationshifhwhat teacher. She let us know before
it was too late.

If as a parent I'm expected to help contribute hetb support the school, and help
support my son’s education, | firmly believe | ddduave been given a phone call saying
what's up [when my son was falling behind]. | saidhe teacher I'd like you to tell my
son what's going to happen if he continues not manieh things.

Parents are encouraged by personal greetings fremdministrators and office staff when they
arrive at school and they appreciate invitationgdiointeer.

When we come for shows or whatever, the principgPalways greets, that's a big
thing to me.

| think it's just being welcoming over all. ... lags at the office, when you come into the
school, that's where you start.

Parents need to feel that they are welcome in dchitais, the school administration can
encourage parents through inviting their parenthé&dp with field trips, school
programs, school activities and holiday parties.

Invitations to participate in school events shduddencouraging, but without pressure.
Schools should avoid overwhelming parents by agkieg to attend too many activities.
Let them know their participation is welcome, theyt won't be criticized if they have to

miss some event.

A couple of parents suggested sending out a suovagk parents ways in which they would like
to be involved.

[The school board could] conduct surveys see wkapfe are looking for.

Some high schools make use of the automated tatephystem to notify parents of school
events and typically parents welcome this commuiaica

The monthly newsletter is good, but you read iti@isdmething is happening two three
weeks into the month, you may not remember ihéhigh school they have the
telephone system. It's automated, they ring, alraesty night, they have reminders.
That’s good.

The use of interpreters is helpful for those pareviio are not comfortable with English.
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If the school can provide interpretation serviéesthose parents who have language
problem in English, it would be great for parents.

Translators help during parent-teacher interviews.

Scheduled Meetings, Events

Scheduled meetings, open houses, and other schertisevere recommended quite often to
increase parent involvement. Parents said they pleedy of advance notice of such events, and
some would like meetings on a regular schedule.efiams parents suggested an orientation
meeting would be helpful to newcomers. Some schuale held workshops to help parents
understand how to help their children, and apptieegarents requested more of these types of
events.

There should be monthly meetings and if parents givne suggestions it should be
implemented so they feel that their suggestionhiam®ured

There should be more open forums with parent-teacigéits, where you could socialize.

Meetings should be on the weekend when a lot @npsican come. It will be nice if they
could give two weeks notice. So more parents daadsde and come.

I hope the school arranges the orientation sesaiahe beginning of the school, so we
can get more information about school and my chilelarning, for example, the
information session about how to apply for univisiand colleges and so on.

Like the school did a month ago, they can condaaing workshops on how to teach
Math and literacy because we don’t know the teagimethods in Canada.

Satisfied with Current Involvement
Some parents simply stated they were happy witin tierent level of involvement.

| am totally satisfied with my involvement.

We appreciate the school's initiatives. The sclagohinistration is responding to our
concerns.

Incentives and Acknowledgement

A few parents recommended the use of incentiveésctease parental involvement. Others
appreciate acknowledgement of their involvementaAgxample, this acknowledgment might
take the form of bookplates on school library bowakth a dedication to parent volunteers.

Volunteer acknowledgement like breakfast or purehasoks on your behalf with
a sticker, “this book is on behalf of...” so thereaipermanent acknowledgement.
That demonstrates appreciation. Also, for the ptaevho cannot volunteer
because they are working or busy, a general thankfgr showing up to the
concerts or open house, that kind of thing.
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School may begin a program with incentives fordreih who regularly read to
their parents and are read to by their parents.

Parents’ Comments on Homework

This section includes more detail of the many disans about homework. In general, these
parents feel involved in their children’s educatibrough helping with homework. Some parents
indicated their children had little or no homewaakd they see this as a problem.

It's different than other countries. Usually we aeally involved with the kid’s studies.
We have to help them, they have a lot of homeweskhave to come back and really
work hard at home to do their homework and fintshirt study. In Canada starting here
in primary school, the kids are really having a gdde. In primary school they don’t
have homework.

More homework on a daily basis [would encourag®im@ment]. If children are getting
homework on regular basis automatically parents kel involved to help them.

According to me children should have assigned hamlewnaybe it is only one sheet or
piece of paper. Otherwise they are not listeningdcents they (children) say if we didn't
get anything from school then why you are pushsg u

Generally speaking, there is a big question mardulthe way and attitude of the school,
regarding leaving children without homework. Thasaiserious issue.

Some parents voiced concerns about the value dfatmework their children had been given.
One parent objected that mistakes were not codgewatieile another felt the subject matter was
not broad enough to stimulate their child’s deveiept.

School should give proper homework to children ahen they finish homework it
should be properly checked by the teachers. Childieelot of mistakes but teachers are
not pointing out the same. If teachers are givioghework properly on regular basis
then parents will come to know that they have tp treeir kids and this will help in the
process of involvement with kids.

For home work they [teachers] are not involvingldren much in other subjects like
science or social studies etc. As | said they paserattention on literacy and numeracy,
use of manipulative is there but | don't see mumbua mental development.

A balance in homework was sought by this parengsetchild had experienced unequal
amounts of homework through the school year.

There should be some mechanism to create a balarstedents’ homework. Sometimes
they are very busy with their assignments and samstthey are not doing anything
which is not right.
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According to this parent, the classroom teachdagktdned him/her that homework could take
many forms aside from traditional written assignisen

Moreover, here teachers emphasize most of thettirdevelop social skills first because
of multicultural concept. K.G. and Grade 1 is agriog period and they don't want to
stress kids because they think it will affect tmeagatively. They gave home work
according to their age/development. | asked theltenof my child that he is not getting
homework for math and what she told me... mathesygvhere! Whenever you go out to
travel, grocery store or walking with your childyy can ask mathematical questions. But
for us we think only getting sheet or a piece gigyastating homework is only the
homework.

A few parents are not in favour of homework, questig whether time at school could be better
spent.

I am not in favour of it (forced/compulsory homekvby school). Rather | feel happy
when they are not getting homework.

It's a bit counterproductive to spend eight hours@hool, then to turn around and spend
another two hours in the evening for another fofmreaucation. | think that's great if it
just is really impossible for the child to getntthe school day, but there might be some
guestions we want to ask about what's happenitigaihschool day.

Other Needs and Suggestions
Specific needs and suggestions not mentioned adreveetailed in this section of the report.
Parent Teacher Interviews

Here we report upon comments specific to parerghieainterviews. Parents complained that
interviews were rushed and the setting lacked pyiva

The time we get [during parent-teacher intervievgshot enough. Keep parent teacher
night of different grades on different dates. Agarent teacher nights, teachers are in
rush a line up is there. There is no privacy they al lined up in gym. If teachers don’t
say but their body language is clear that move peeape waiting.

I have too little time to talk to the teacher [dugi parent-teacher interviews].

In addition, the environment which the parent-teaxanterview takes place is not
adequate. For example, a cafeteria is not a quiet comfortable area for the interview.
The time for the interview is also very short.dlféhat the teacher was worn out from
meeting so many parents in one or two days. Mdywedthool should divide the parent-
teacher interviews into few days.
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Participants in the non-English focus groups exgaéddrustration over positive comments made
during interviews which were not reflected in thradgs students earned.

Even when | am contacting teachers they alway®sgagything is good but when we get
marks (on report cards) they are very low.

During parent-teacher interview, teachers are teilthat children are doing excellent
but on the other hand when we are getting reportis€ave usually find very low grades.

Similarly, some parents wanted teachers to encewtglents to aim for higher grades, rather
than merely complementing on current achievement.

In parent-teacher interviews, since my child igwte, that is probably the reason why
the teacher only talks about the good sides of mig.cThey say that "B" is enough, but |
want them to encourage my child and say "A" isdbetéext time.

Newcomer Orientation

In the non-English focus groups, participants ssgggesome type of newcomer orientation
would help parents understand the education system.

| suggest an orientation session for newcomer famdnd students all together.

| hope the school arranges the orientation sesaidihe beginning of the school so we
can get more information about school and my childarning. For example, [l liked]
the information session about how to apply for arsities and colleges and so on.

There should be some more sessions like [this fgraug] in the schools regularly for
better awareness and understanding of the educaiistem.

Uniforms

While outside the scope of the focus group topie,issue of uniforms was raised in several non-
English groups. Some parents feel strongly thadbumis are of benefit in addressing issues of
inequality and ensuring appropriate attire.

Uniforms have a very big role, as the word “unifértself means uniformity. So, if
children are in uniform that means they are eqait if you wear brand name then there
is differentiation.

| want to say that children should have unifornasherwise they are creating problems
in selection of clothes. Sometime parents are thtoduy expensive things without any
logical reason. If they have a uniform then theg'tlbave any choice to argue.

School should have uniforms because children, @sdpegirls, spent too much time on
the clothing selection.
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Extra Help for Children
A few parents recommended that extra help for tti@idren be provided by the school.
School should have spoken English classes for maercstudents.

For some difficult subjects, if the children gawvligrades, arranging free tuition would be
very helpful.

School can give free extra tuition classes. | camfiord it.
Details of Principals’ Focus Groups
Definition of Parent Involvement

To begin the focus groups, the principals were @stalefine parent involvement. This topic
evoked considerable discussion in all three grolipgas apparent that these principals had put a
great deal of thought into parent involvement. &lemged considerably, with some focused on
parents’ presence in the school and others focoséelss obvious kinds of involvement. As the
discussion progressed, principals moved towardchaertsus that, although parents’ presence in
the school is very desirable, the definition ofgrdarinvolvement is much broader. Principals
largely agreed that involvement can simply meaepat interest and support of their children’s
school life. Ideally, principals want to see pasestering into a trusting, mutually respectful
relationship with the school and understanding wihatschool is trying to achieve. The parents’
role is to advocate for their child through postsommunication with teachers.

While an involved parent may chiefly relate to disher own child, principals hope that parents
“care for their child’s school, program and comnty@ind are willing to support and take part in
ensuring its success.” Principals recognize, howekiat many parents are too busy to be
actively involved in school support activities an@ngoing basis. Principals also recognize a
difference in how parents can be involved as ttigidren become adolescents needing more
independence. However, even in secondary schaotipals hope that parents support their
children in “getting to school on time, having Hagakfast, coming with a lunch, staying for
their day, and not calling their child on the gallone to say 'how are things going, by the way
I'm picking up at 3:05 instead of 3:04."”

Trends

Financial and Social Problems

Principals said many families are experiencing npareerty, poorer nutrition, and more social
problems. Schools are obliged to come up with newsaro support families who may not have
money for trips or even adequate food. Elemerdad/middle school principals talked about
the problems and their strategies to help.

I'm seeing a number of families not be able to gdrips, so we have to look at how we
organize our trips, how we supplement them, howamemunicate the purpose, how our
Council then supports, rather than collecting moeegry two weeks, maybe Council’s
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role now shifts to providing for things that we itgavalue.

| would say in the last year. | noticed the trehdon't know, the money just doesn't seem
to be there. Parents are splitting up, a trendamily patterns. Divorce can cause
financial hardships.

Children aren't well nourished. We run a breakfigigram in our school, everyday at
least 70 children are in there. We've also stadadafter school program, that essentially
provides children with dinner and homework club g@hgsical activity, because they are
living in apartments, they are bussed to scho@y thren't doing physical activities.

I'm seeing a growing number of kids that we're fastling, because they are not going
to get any food if we don't feed them.

Financial problems are often associated with thaigmation experience.

| think families are over-stressed, financiallyestsed. In high immigrant communities,
the work day is not really an 8 hour day for mospple. They are dealing with financial
issues, maybe overextending themselves, unemploigmige. They come here with
degrees galore, been promised the world, and askeylif they can pick up a minimum
wage job with no job security, no benefits, andtayeng to provide a life for their
children that is reasonabile.

Along with the financial hardship, social probleappear to have become worse.

I'm noticing parents that require parenting skilés,children who need social work
support, could be due to family structure, coudens, or behaviour issues that they are
now looking for outside agencies to step in. Siheebeen there, there seems to be more
and more cases that I'm dealing with.

You're trying to communicate and build a relatiopsivith the family, and then you find
out that something is going on and you have toCAl8. All of a sudden you have
chopped off the relationship. | find that very hard

Secondary principals said they also see more spmalems with adolescents who may engage
in high risk behaviour. According to the principdlsere are not enough resources to handle the
increase.

Parents who are in need, to support their childramg there are not agencies available
to help them. And they turn to us, and we reallydbhave the resources, and we turn to
our social workers, referrals. ...Once the childret @rger, they don't follow the
direction any more of their parents. We have afgparents that are very shaken and
they're not sure what to do. So | think that comicatron, if there is any way that we can
connect with social agencies, that's a huge gagd,alot of the kids have fallen through
those gaps.
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The big issues, when you look at the kids, thelrelgs, sex way too early for children,
you know, they are engaging in at risk behavioarashome, when they cross the line in
the sand, and the parents know it what are parsapposed to do if the kid will not hold
to a curfew? ... | think the attendance piece isfeecdon of that. So what happens when
your kids is skipping classes? A lot of the treindschools are absolutely directly related
to the trends in society....Historically, if you wd®and not attending, you just went off
and got a job. Now we have great numbers of stedeht are 16 with very few credits.
We're trying more and more options, but it's stdt enough resources.

Special Needs
Principals are seeing more need more children sgétial needs than in the past. In particular,

the incidence of autism has grown.

I've noticed it in the last five years the numbkauatistic children, and fairly significant
expression of it, almost needing an assistant thigéim for the better part of a day.

[l have seen] an increase in the special needsiwitie schools, whether it's the number
of kids that require significant intervention pragns, whether it's the growth in autism in
the schools, the amount of children in the integglatithout support. That's definitely
increased.

Parents Are Busy
Principals see parents being busier than ever delRwasons for this trend vary. Multiple jobs

and relationships with home countries claim pardime and attention.

It just seems that more and more they are conceabedt their kids being home or not
being able to drop their kids off at 8 o’clocksIbeen a huge thing this year, they've been
on the phone, the sob stories, they are reallykstiney are working shifts, they just don't
know what to do. They are taking the transit torBoeough, they really are stuck. It's
really a problem for them.

Why are they not coming out? You talk to the ladsd, the parents are legitimately
engaged in other things. They're working, planrtimgr trip to India, they can't make it
on those nights...They'd say they would come anochegkthere was a concern so you
take it as a backhanded compliment, but you séihtwhem there for the reasons that the
kids need them to be involved.

Children’s Anxiety
Principals at all levels also see an increase xregnand mental health issues among children.

Our guidance counsellor speaks about the increadeds just coming wanting to talk
about life. | don’t' know if it's an economic thinghere is this anxiety coming from in
our school. In 7 and 8 we get the adolescent laar&l there is inherent anxiety in that.

I'm seeing a huge increase in mental health isanésnot nearly enough services, For
counselling and assessment, [there may be ]eigaksvpvait] when you have children
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who are majorly melting down - unless a child igisg they are going to commit suicide
that day.

Some children feel tremendous pressure to achig¥verharks, even in the very early grades.

I'm only K-5. This year has been the most forgesigsarent signatures that I've ever
seen in my entire career. When it comes bacH, dign't want to show my mother that |
didn't get an A. The anxiety around the | only @&, | don't want to tell my mom so |
printed her name the best | could.(laughter) | jiistl it amazing that such young
children afraid of that. So there is an anxiety.

Fifth Year High School Students
Secondary principals noted that more studentsedwening for a fifth year of high school, and
opinions vary on whether this trend is a good thing

They've got 30 credits, but they have made noidesign that fourth year, they are just
deferring that decision. It'll get to spring of théth year and they still haven't made
decisions about going to work, going to collegeuniversity, it's draining. That's partly
the parents enabling them. Coming back is not rsacég a good thing for them.

We're their home, we're safe, it's a good placglHem to be until they can sort out their
life. We need to be that safety net and haven.

Other Trends

A few principals described other changes that thexye observed. Not surprisingly they noted
the changing cultural mix of families in Peel Ragi®ther trends include more transience as
newcomer families try to settle, or when famili@sdk up, or when children move among foster
homes. Noted also were trends in parents’ behavinjimg to be a friend rather than
disciplinarian, a growing sense of entitlement, andunwillingness to let children experience
failure. Some parents screen phone calls fromdhed. Single mentions of trends included
increased attendance problems, better out-reaskhmpols, and more technology. One principal
felt that things have not really changed that mnc®0 years.

Barriers to Parent Involvement

Lack of Communication

When principals were asked to name barriers tonpamgolvement, lack of communication was
mentioned most often. They regret that studenenadb not deliver communication pieces to
their parents or tell their parents what is happgit school.

I'm wondering how many read the newsletter, howynake the newsletter home? It's
difficult to know whether the parents are readihgge things.

Also, we do agenda communication a lot. The teashgs the assignment is not done,
but then the child says to the parent, no it's d&@weethen it becomes, like, who are you
going to believe. And for the most part they beligneir child.
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When communication does reach parents, they maynuwsrstand the special terminology used
by educators.

We change the language. They are in high schodifforyears in Grade 9 and 10 and
they choose academic or applied, and then all i@dden for some reason we change
language for 11 and 12 and now everyone has todigut what does this mean, and
what's the connection between this language anddnguage. Whether parents grew
up in Ontario or came from elsewhere, | think sy complicated and unfamiliar to
parents. | think it's a huge barrier in terms oétay they structure themselves.

At parent night, that parent is talking to four tdé&rs who are using different types of
assessment pieces, different types of way theyedéheir program. Some pieces would
be appropriate, but it's still a difficult convertsan.

Language Barrier for Newcomers

Of course, principals recognize that many parantsif hard to communicate because they do
not speak English.

We can't assume the newsletter is reaching everymmoause they don't speak English.
The reality is we don't have financial backingranslate everything that we send home.
So we have to get really creative in how we shassages with our parents so they are
involved.

| had one strange language | had never heard ofr&kvas a child, new to the school, |
had to announce it on the system, if there is lEl¢hithe building who speaks the
language? | was surprised, someone did come. | kmewidn't have any teachers. |
can't remember the language, but there was a ¢hite building who spoke that. We
were so shocked. We hang on to that kid since thesas really helpful. It is a big
barrier. That's why they're not coming in, askingegtions, not answering phones.

Parents’ Negative Feelings about School
Contributing to communication problems, some paréeel intimidated by schools. This feeling

may be connected to the immigrant experience or sty from past experiences with schools
and authorities.

A lot of them are intimidated to come in the dddrey don't feel that comfortable calling
because their student has to translate for therd,they don't understand what you're
saying. It's difficult.

[Some parents think] we're racist in schools anddea't support them, so to even to
have dialogues with those folks is difficult.

I've found particularly at this new school, parentiso have really negative experiences
with authority or school. ...You have to speak vemtly and you have can't be bossy, or
come across as an authority figure because thay@spond so negatively to that. They
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have had some really negative times, and they despect authority. They are afraid of
CAS, they are afraid of the school, afraid of tieiqe, they're very defensive. | think
that's a barrier. You can tell they don't like soho

Principals think some parents are just tired ofingahat their child is not achieving well.

Perhaps parents are somewhat intimidated aboutrgaesacher night, to spend another
night to hear bad news about Johnny or Suzy, whigke probably known since Grade
2.

Older Students’ Growing Independence
By the time children reach middle school, they ¢glliy discourage their parents from being
involved.

| think it changes over the years. As a formerguisichool principal, we had many
parents involved in many different ways. Sometime&ids don't want the parents
involved as [they get older], and sometimes theepts think, ah they're OK, we don't
need to be involved.

Your teenage kids don't want their parents invosedhey don't take the memos home,
they don't tell them things, they erase the messtngd are on the phone. But | do think
parents in their heart they want to be involved, Wwa have to improve our
communication strategies.

They are not engaged with adults, they want to Béferent from us as possible. They
really want to be complete separate from us, antiqdarly their parents.

Social Inequality
Principals also recognize that parents come freange of economic circumstances and these
differences can hinder involvement.

With my school it's the haves and the have-notdways remembering that when we are
doing anything at the school, that we take a lookath sides. | will have parents come
up with some grandiose ideas as fundraisers, andnged to bring them back to reality.
Yes, you can afford that; however let’s look at sather pockets within our
demographics who cannot afford that. For us thattsige barrier.

School System/Cultural Differences
Principals see involvement being hindered by déifiees between home countries and Canada.

Many of the parents don't understand the Canaddarcational system, so that's a huge
change. We're bringing them in so they can undadsta

We have 30-40% of our kids on a vacation back digalrSince we've started keeping
statistics, that you can take a look at it, you sae that child's been gone from October
and coming back in May. When you think about treng®ur school and why kids are
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or are not learning, the involvement barrier to meot understanding the significance
of the Canadian education system, which is veferdifiit from the system in India.

One is in the values or beliefs that parents haweeiiad public education and how that
ties to religion. We always feel this come Novembecember when we are starting to
plan our holiday concert. Some people can handiétbry well, when the message
comes out in our newsletter that we're trying tatm different cultural groups and
different religious groups to come in and we trytalerstand a little bit more about their
religions. But when you have people who are vewpdein one faith or another and are
intolerant to other things, that becomes quiterassgor and a barrier to inviting them to
concerts and performances and times of the yeareww are showcasing the diversity
and acknowledging the different faiths in your siko

Transience
The trend of increasing transience is seen as arrbajrier to parent involvement.

If parents and kids are moving in and out, the @mtion to the school has to be built up
new every time.

| think the transiency case [is a barrier] for tr@social risk communities. It's not
unusual for a child to be in five schools in twatloree years.

Even the separation of elementary and middle sshzaol act as barrier to building relationships
with parents because the time in middle schoolbeaas little as two years.

At our school a clear barrier is that it's a 7 aBdschool. | get them in, get to know them
and then it's sayonara. It's difficult in that seppist the sheer movement from that
process.

Other Barriers

Principals also mentioned several other barrieck bf meaningfulness in School Council
involvement, overly demanding process for voluntegrack of certainty on how to be
involved, and transportation issues.

Successful Strategies to Encourage Involvement

When asked to describe successful strategies theyused to encourage involvement,
principals related a broad variety of efforts. Bi®ngest theme was the need to attract parents
into the school. There was a general feeling thargoyable experience through school events
and programs encourages other kinds of involven#erdll levels, principals agreed that
positive events were most successful at bringimgnga out.

Parents are like all of us. We all like the goodvegthe good news pieces. They are very
happy to support that. If you look at our societgre all looking for good things to be
involved in.

Ongoing programs where parents attend with theldien are attractive to parents of
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elementary school children.

We have a program that runs for kindergarten paseftiey come in for eight weeks in
the spring and 8 weeks in the fall for learninghatiteir kids and high school students.
The parents come in and learn part of what's gangn the class while their kids are
doing activities, and then they take part in thastvities together, supervised by high
school kids. That's how we've gotten them in theadcWe don't get them in through
Parent Council.

Those who went on to Grade 9 have been coming beatling to the younger kids.
There’s no child there without an adult. So we havery two weeks, but we found that
when we went to every week, the momentum wentrbiggest breeds success among
everyone.

Events where children perform or both parents dmidren can join in together are always very
well attended.

When they come and their child is doing somethtrigeaschool, if it's an open house, a
concert, you get 90% of the parents coming. Whemvesdry and think of things to do at
our school, to involve parents. It always has tmwine the children because the parents
feel there is a purpose for coming, because ibsua their child, their most important
precious commodity. If it's EQAO presentation nigie have the parents come in with
their children, we get a whole room full.

We had a night where the parents and the childdcoame in a do the climbing up with
the child, and there were some parents there thalve never set eyes on. We have a
dance group in our school, and they were teachimgcd to any parent that was
interested.

It can be helpful to use incentives for studentsring their parents.
We tried something last year for Grade 8 parenghtivhere one of the feeder schools
provided a pizza party to the class that got thetparents out. It made a huge
difference. So this year they did all three feesit#rools. They had 600 people out.
Events that educate parents about issues thatlgicenicern their child are attractive.
One event was on filling out option sheets for Kidsat brought out Grade 8 parents.
That definitely drew parents out. Having one oftggeondary options was another one
where we were able to get parents out. Those tadgeteetings draw in parents that
wouldn't necessarily come out.

Usually we get a better turn out to conferences stmalvs, but those are things that are
related directly to your child.

At such events, it helps if newcomers are spedifiG@commodated.
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At our last parent night, facilitated through settient workers we had translators. There
were 200 parents attended, and we held it in the.die were talking about real stuff
[how children proceed through levels].

A lot come with education but are not employed iwitheir fields. They are really keen
to find out about the Canadian system and whatieggon they come when they can
when they are not working. But sometimes they #ezidgrandparents to attend. We
have something called multi-fest; it's like a hpgé-luck. The parents bring in their dish,
the students do the entertainment, we sit arouade la conversation and find out what's
going on in the community.

Principals attested to the way positive eventslead to newcomer parents’ wanting to
volunteer.

We had our first parent conference, bringing ingrais and businesses to see how we
could better accommodate them. We had teachersgadoout how to help child,
concerns, how to get child involved in the comnyufibrough the parent conference we
got a lot of involvement. For the first time werdichave to ask parents to come in just to
help out in the school, we have a lot of volunte€hat parent conference gave them the
confidence to know they are welcome in the scAdwlt really opened up my parent
council. We began to look at issues pertainindheant, especially my new parents from
Somalia.

We were amazed at the number of people attendguhtkat conference. We went from
8-1pm, but | was still there at 3pm because | cotilglet rid of the parents. We had
council who spoke in Punjabi. We had the Ethiopomalian, spoke to their group, and
encouraged them to come out. That really allowe@ms in, almost every class has a
parent volunteer.

Communication

Having identified lack of communication as a batrgincipals stressed the need for
communication with parents. The importance of pgasconversations was raised often. Some
principals make a strong effort to develop relattups with parents.

It all comes back to relationships. It's how wettyypersonalize the education system,
which is an impersonal system. So our job in sciwot try and personalize every
youngster in how we connect with them and how waeexd to parents. We continually
try to do that.

The role of vice-principals and principals is to keahe eye contact, make one on one
conversation, every opportunity you can. You heasugh the community how that
positive message comes back
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So the vice-principals and | walk to school evedvwesday and once a month we offer
coffee and treats in part of our school that istguiice and the parents come in, but the
most powerful part of that is that we walk outlie tommunity, go walking in a different
part, so for 20 minutes before school we go outraeét the kids who are walking to
school and introduce ourselves. Then once a moathave the coffee morning. They
meet and chat and bring in some of those peopte the flagpole, and some of the other
people who may not have come in. Some of the dardtson shift work, so it's a great
way for them to meet each other and for us to tieesh.

In a smaller elementary school, parents can béeshimore easily as parents accompany their
children to school.

| find that if you can start building that relatiship right from the get go, by asking how
their weekend was, they start to develop a trugbin When you start to need things in
your school, you say, how would you like to comenifrriday? I'd really like some help
on hot dog day. Invariably the answer is always t&sjust getting that comfort level
and the tone within your building.

Principals feel that settlement workers provideesyymportant personal service that encourages
a trusting relationship with the school.

| have to give credit. The multicultural settlemesatrkers are making specific inroads in
my community with contacting parents, making paremderstand what should be going
on, checking agendas, parent interview eveningyTééoing a really good job at that.
It's really successful.

Parents who are already involved can help othearaiconnect with the school.

The more the individual parents see their neighbonvolved in the school, they come
out to be part of it now.

My Council parent, who is very active, very popwdad well known, she gets out there
and gets the word spread. Every time we have samgete have so many people. We
have so many parents volunteering in the classrooms

These principals had made a special effort to comcate with parents in order to learn about
and celebrate their cultures.

They really like to see that we're learning abdwgn. We've had a panel where different
cultures shared different ways that they show reisaad then we sent the survey home,
we got it all back, we compiled it all, and now weegjot a book.

In one of our PD sessions, we went to a mosquaeotaonly did all the kids know we
went there, the mosque is looking at these teaa@esenough to come and listen to
what's going on.
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It was noted that multiple and creative methodsamhmunication are needed to encourage
involvement.

We have to get really creative in how we share agesswith our parents so they are
involved.

One of the things we did this year is the kids @edheir own newspaper, and | email
the information to parents.

Our Parent Council did a survey on interview niginid they got parents to do the survey
right there. The feedback they got was about timenconication. As a school council,
they felt they should be doing more, and they atiban email list. They are using the
board address, so it's still controlled by the bibaFhey send out reminder letters. | put
things on the website, and they also have a sefiiotie website.

| do think parents in their heart they want to headlved, but we have to improve our
communication strategies.

One of the strategies I've been using is, whenawenaving any kind of event, | sent out
invitations to my feeder schools, to my incomingd&b students. | make sure I'm at the
front door all evening to meet those people, sanl iavite them to come back.

Better communication with the grandparents, whooftien the main caregivers for children,
may be fruitful.

There's a group of people that we could work witherms of the grandpas who are
walking these kids to school, and then going topthr to visit with each other. If we
could get those folks in the building there aregjs we could be doing to get support
from them, they are all good people.

As the discussion progressed, this principal pregdbat schools may need to communicate
their expectations of parents more clearly.

We need to be more articulate about what the ites like. As a principal, have | ever
really said, here's how I'd like you as parent®éoinvolved. It would be an interesting
exercise, knowing that there is a huge range oftwhalvement can look like.

Community Partnerships and Outreach

The practice of cooperating with community orgatiamas has helped schools reach parents.
Collaborations have included providing space fak®and Recreation programs, government
funded tutoring, computer classes for parents,inggarograms with the public library, and
promotion of Scouting.

We've got Parks and Rec coming in. For $15, themarget ten weeks of after school
programming from 3:00 - 5:30 once a week. So we iaMonday and Thursday, so I'm
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often there, so | talk to parents when they ard&ipg their kids up. Fabulous. We get
huge demand for that. And tutoring, we're doinggbeernment funded tutoring, a great
way to meet the parents, meet the parents needg.Wdmnt all their kids to be successful
so you're helping the kids who are the neediedl. Weire offering computer classes for
the parents through the library, so the parentd @oime in. It's just a onetime class, but
at least you've made a partnership with the librangl you're meeting a onetime need.

[The scouts were at our parent conference.] A fatwr kids got involved in boy scouts
and girl guides, so they really recruited quiteeavfchildren. We had Brampton Library
came in and told how they could come in and gek&obhat was big information for
them. We talked about our father and son progranmawe that they can read to their
children.

Teacher PD

Some principals have made a special effort to enthat all teachers understand the importance
of parent involvement and employ strategies toaase it.

One of the things I've learned is the need to watk staff around parent involvement,
and to consciously make that part of every sta#fitmg. Not part of their ALP
particularly, but in the fireside chats and talkgyat specific strategies are you using,
and not particularly written ones, because our camity won't necessarily understand
English. But what strategies are you using to reaghto the parents and depending on
the site I've been at that can be a considerablewarnof time educating staff, because
there would still be a fairly small group of peoplet their job would be to teach, and
that’'s what they do. Well, no, in this day and #ugre's the public relations piece and
you can't help the kid without working with the figzmSo a very key strategy is devoting
sometime around professional development takirggpk &t that. | learned you couldn’t
assume that was happening with every teacher, sigles make it a conscious part of
your success plan.

This year | was very descriptive second term aldwd are the students that we need to

flag to encourage parents in for interviews. |ghy said in our weekly memo that | send
to staff, if this child fits this profile you shoube calling the parents and inviting them in

as opposed to just sending the letter.

Specific Parent Involvement Initiatives

At some schools, principals have made parent ireroknt a very specific focus, encouraging
increased involvement over time.

We've been building it up since 2004. At the begmit's communication, setting up the
website, getting out newsletters. After time, wesaaff to include the parental
involvement piece in there, what do you want parémtlo with their kids at home, here's
some applications of things you can do with youlddat supports what we're doing in
the classroom, rather than sheets of busy works y&ar the focus is to get parents more
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involved. Each grade level has their own initiatiliat they're going after to get the
parents involved. As a school we're doing a lohwlie dual language books because we
have 34 languages. Most of our parents don't sjpeeitish.

You get them at kindergarten, that's why the kigdeen intervention program is so
important. Most of the time for parents this isitHiest experience, they are more
nervous than their child is, and they will do angthto make sure that that child is happy
at school. That's when they want to participatéhings, they want to talk to the teacher,
they have occasion to talk to the teacher every day

We did this program that we've been running, ibked PIE (Parent Involvement as
Educators) and it's put out through York Universidking a look at first language
learners, their parents, and working with their «ieh the schools. We start it in
kindergarten and pre-kindergarten.

Understanding Parent’s Needs

Although this theme was reflected in other thenttes,jdea of researching and meeting parents’
needs was specifically addressed by some principals

One idea | used at my previous school and this@¢i®to do a very visual simple
parent survey, | always have it at meet the teacheiVhat do you want for your child's
future, and how can the school help....it was regadiwerful information for the teachers,
that the parents had very high expectations foir ttlgldren, they wanted the world for
them.

If you find out what your parents need, and youtgé&now your community you can
provide special events, printed information, oremening with a translator. We did one
evening on evaluation and we had the biggest ctbntithe school has ever had other
than for an open house.

Details of Teacher Focus Groups and Survey Comments

Themes that emerged in the open-ended commente®@utvey were similar to those the focus
groups. Therefore, to correctly reflect the emphéesachers placed on these themes, open-ended
survey comments were coded along with the focusgt@anscripts. In addition, this summary
includes references to parents and principals’ sisworder to show where there is agreement.
Where warranted, reference is made to grade |B\eé that there were proportionately fewer
secondary than K-8 teachers in the focus groupsamahg the survey respondents. Therefore
less emphasis on some themes by secondary teach#alsdoe a result of less “air time.”

Teachers’ Definition of Parent Involvement
In the focus groups teachers were asked to defirmpinvolvement. Teachers viewed parent

involvement in much the same way as principals ldigally, parents are involved in a positive
relationship with the school, focussed on a comgual to support student success. Teachers
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recognised that parents’ busy lives may restrigir imvolvement during the school day, but they
valued parent support at home, especially the nindedf positive behaviours and attitudes.

You're supporting your student, you're also suppgrthe teacher, you understand what
we’re doing, and if you don’t understand you'remgpto go and find out more.

There are a lot of flavours to involvement, cleaBpme parents can be deeply involved, you
may never see some parents and yet they can bly deegved.

But also modelling is important. It's not only segsing but parent involvement is modelling
for your child how you would like to be.

This elementary school teacher considered paresies in school readiness to be an important
component in parental involvement.

Parent involvement is before they even get to dchden they are ages 1-5, when they are
learning the sound and letters of the alphabelgarning to put on their pants, or getting
ready for school.

On the other hand, in the elementary focus gragashers spoke about ways parents are
involved which have a negative impact on theirakieducation. Homework was one area
where teachers felt some parents were negativebhiad to the extent of completing homework
for their children.

| have a lot of parents who, even in kindergarteifi,do the child’s homework.

First term | sent homework home, then | realisexy/tivere all coming back A+, A+, A+, but
in the classroom the kids were Bs and Cs studentsyaur child was doing their own work
at home then | could send homework home.

This sentiment was echoed by some survey respandent
When helping with homework there is a fine linevaen helping and doing.

A narrow definition of involvement spelled frusiat for some elementary school teachers, who
felt parent involvement should be defined more Blpthan attendance at parent events or
amount of money fundraised.

At the previous school, speaking to teachersiaparent involvement, the definition of
involvement was very limited to "parents care étltame to the open house" and the two or
three events that we held during the year.

My own children have been out of school for a whifeund that at one school, parent
involvement was interpreted as how much you cauidriise for the school. To me that was
a warped sense of involvement.
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Importance of Parent Involvement

Across all focus groups, teachers agreed that pameslvement in their children’s education is
very important. According to teachers, studenésmaore likely to achieve success at the middle
and high school levels if their parents are invdlve

It makes a huge difference in the child’s succasrjge difference. In terms of establishing a
routine at home where they come home, maybe hawvetlsing to eat, and a parent is there to
say, don’t turn on that video game right now, leltsour homework first.

It makes the curriculum and the learning relevanhbridges it together to work it into their
home.

[The students] tend to work more if they knowrtparents are communicating with the
teacher, that's what I've observed.

Ultimately students need to be accountable to tharents, that sense of responsibility, that
ownership of their education. That attitude needsdme from home. We’re limited, if that’s
not reinforced at home, as teachers whatever wenglapot be effective at all.-

Teachers in higher grades expressed disappoinhéme extent of parent involvement.

A parent’s involvement is as necessary as a kidsideat support. At the secondary level |
see that being not what I, as a teacher, needbeto

I’'m disappointed to see the level of parental ineohent.

As a secondary school teacher it is very diffitolget parents to be involved with their
children's education. | truly believe that simplycouraging parents to become involved
would be beneficial.

However, according to one middle school teacheratideachers welcome parent involvement.

Il know feel very positively about parent involvetn@and [some teachers] seek it out. They

are comfortable with parent volunteers in their nmowhereas other teachers when you talk
about parent involvement you see the rolling ofayes and either they have had a negative
experience with involved parents or they just seehave a different perspective in terms of
the value of parent involvement.

Even though this elementary school teacher viewedlvement positively, s/he felt “bombarded
by parents.”

Generally, despite the fact you're being bombarkggarents, | think we all agree parent
involvement is very valuable, it's helpful, the mdne better, if they can be in the classroom,
or go on a trip, or do things for you at home. Weagree that’s the way to go.
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In the survey, many respondents reiterated the ritapce of parent involvement through their
final comments.

Parent involvement and understanding/support ferdbhool and classroom is critical for
student success.

Parent involvement is essential for effective lgagn without parental support, the teacher is
fighting an uphill battle.

Nonetheless, through survey comments secondarlgdesasuggested that ideal parent
involvement at the secondary level differs fromlieagrades. Parents need to adopt a
supportive role and allow their children to becam®easingly independent.

Parents need to support their children at the seleoy level, but also realize that their
children are young adults and should be self-adtioga

| think that by senior high (grades 11-12), theoenes a time when boys and girls must let go
of the apron strings of the parents and stand @ir thwn.

| believe that parents should give advice with relg@ student's subject choices in high
school but students should have the final say. tunfately, many parents discourage
students from taking subjects they love i.e. antsfibjects like science because they feel
these will be more useful.

Teacher Frustration

A number of comments revealed a sense of frustratiat some parents are either not involved
or are inappropriately involved. In the teacheis\y inappropriate involvement includes
completing homework, making excuses for the citit, supporting the teacher when problems
arise, and non-response to teacher communicateachers described how some parents see
education as entirely the teachers’ responsibilitje some are over-involved.

Parents have told me it is the teacher's respolisilbdo teach, not mine. If their child
struggles the solution is to get a tutor ratherrtake the time to help their child.

Parents often do not respond appropriately to nateead agendas. We are still trying

to get our parents to read and sign the agendaydsolthey know what we are doing in
class and in the school. At interviews parentsehavmplained that they do not know
what their child is doing at school. My respons¢ets look at their agenda. We write in
it daily about what we are doing in various subgedtests, and events at school. We have
cancelled trips due to a lack of volunteers. lhnise parents were as involved as they
say they are

It's great for parents to help with homework inasesuch as reviewing notes, study for
quizzes and tests. It's definitely not OK for p#ésda do their child's homework. They're
not doing their child any favours. Parents neethake responsibility for ensuring work is
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completed, especially after being contacted byteheher. It's not OK for parents to
attack the teacher when report card marks are lewause their child couldn't be
bothered to do their work.

Parents need to be supportive when teachers callehior help with an in-school issue.
Often we call home about a problem, and the parardgsither defensive or apathetic to
the issue involving their children. This does nelph

Parents are too involved in fundraising. Our schibas too much fundraising and this
imposes challenges on teachers to constantly bbeatiolg monies sometimes on a daily
basis -- staff does not usually hear about wheeentioney has gone nor how much they
have raised .....

Trends

When asked about trends in parent involvementht&amoted a decrease in parent involvement
in their children’s education. Some teachers seents as being busier than ever, a situation
described by the principals. Teachers recognisadntiwcomers are especially busy, often
working more than one job. One high school teacharmented that turnout at interview night
has decreased in recent years. At the secondagly teachers noted that the desire for material
goods has increased and widespread use of petsgchablogy such as cell phones and iPods
interferes with instructional time.

| see a lot more stressors on parents these dagsyorking, especially a lot of newcomers,
juggling so many jobs.

What I'm finding today, parents aren’t as involv&gpecially in the community I'm in, they
guestion everything that comes home, they are @siagghrough with signing the agenda.

| see a downward spiral from ever since | starte¢hagh school]. When | started there eight
years ago, | would easy get well close to sixtyepss a night, and it's gone down to a
handful. | don’t know what to attribute that to.

| agree we are now in a materialistic world. It hagkled down from the top to our children.

| say that as a guidance counsellor, | find a lIbstudents, especially the Gradel2’'s who are
failing, they are failing because they are workpayt-time, they are being exploited, they are
taking the night-shift so they can’t make it tosah Why are you working? | need money to
purchase a car for college or university. Well y@unot going to get there if you're failing.
When you say that, they have never thought abatittnnection before. Where is the parent
involvement in this?

One of the biggest trends | deal with is all thehteology. How do you compete? Their
attention span is so low, you've got iPods andingxt’m constantly checking that.
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Communication Strategies Teachers Employ

Teachers were asked how they typically go aboutneonicating with parents. Recall that both
parents and principals identified communicatioma&tn home and school as a crucial aspect of
parent involvement. In addition, many teachers cembed on communication strategies in the
survey. The themes which emerged from the teaciterate listed below.

* Personal conversations
* Newsletters and notes home

» Agendas
 \Websites
e Emalil

* Multiple languages
» Settlement worker involved
* Multiple methods

Personal Conversations

In the focus groups and survey, personal converssgmerged as the single most important
strategy used by teachers to encourage parenvemeint in their children’s education.
Principals also emphasized the importance of patsmnversations as a communication
strategy. In the early grades, many teachers hawefdce-to-face contact with parents as they
drop off and pick up their children, but some wildke a point of calling as well. At the high
school level, teachers are more likely to condecspnal conversations by phone.

Because | teach kindergarten and | get to see ofdbkie parents every day, | often have the
opportunity to talk to them for a few minutes.

| used to make a point of calling every studenepaobnce a month. Also, as a grade 2
teacher, | could just dismiss my kids, but | gtdldown with them [to meet with parents].

It's one thing to send home a newsletter...but tkadqgnal conversation you have with that
family member, huge difference.

Reasons for calling home vary but generally teachall home in response to concerns such as
student absence or misbehaviour.

| will typically contact a parent for students there missing and things. For example, if a
student has been missing for a week, I'll callsgy I'm sorry your son or daughter is away,
the information on this unit is available on they'Klass' site, give them the link, and they can
at least catch up if they need to.

...are you only calling that parent for negative reas? And | think more often that happens.

On the other hand, some teachers stressed thémeentact parents for positive reasons, setting
an encouraging tone for future communication.
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| knock [on the parents’] doors, because | callrthd got a new student two days ago. | just
called the mother, | welcome your child.

From the survey, some teachers cited ‘good newsngé call as their personal best strategy for
encouraging parent involvement.

| call home a lot - sunshine calls are the mostangmnt thing to foster good parent/teacher
relationships.

| make phone calls to parents with good news. iBhespecially important for students who
may require a phone call home to report problentge §ood news call allows a positive
rapport to be established.

Telephone calls mostly happen with negatively bagedtions but on the occasion that |
have had time...a good news phone call has alwega met with thanks and appreciation.

Newsletters and Notes Home

Across all grade levels, teachers rely upon nevesteaind regular notes home to communicate
with parents. Many teachers mentioned newslettesstaest school strategy for encouraging
involvement, and others use newsletters and nates fas their best personal strategy.
Newsletters may be sent out on a regular scheduleay coincide with specific events such as
at the end of an instructional unit. Typically iarker grades, such written communication is
more frequent.

The school newsletter goes out once a month. Thgiaper newsletter. It's given to the
student to take home. | think it's also web-bassdall, on the school site.

My daughter has a weekly calendar and a monthlgraddr. There’'s many small words, they
write what's going on every day in the classroat’s.d¢asy for me. She’s in Grade 1.

When | do a unit, I'll write up a little templathis is what we did, and there’s a little section
at the bottom about your child. That goes home aftery unit.

Notes sent home on a fairly regular basis are cammo

Sending stuff home, whether you have an assesfutdertand the parents sign the test, we
all have different things we do, but to me it'st jsigch a critical piece, parents need to know
how they can help their child.

| send daily all my duotangs home, just so the p@rean keep in touch, with whatever was
done in class.

Some teachers have developed strategies to seanan@$ interest in reading newsletters. For
example, they may have elementary and middle s@tadents write the class newsletter
themselves, providing both a learning opportuniigt ancreased engagement of both parents and
children. In other schools classes rotate respoitgitor writing the school-wide newsletter.
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Typically, teachers include detailed informationuptoming events, invitations to come into
class and suggestions on how to get involved im trevsletters.

We have a lot of kids writing for [our newsletteW}e do a lot of projects, things that are
outside, so they are constantly taking picturefthe digital camera, not very expensive,
they take a picture, they do a tiny little write. dnat becomes the front page, it's very
engaging, kids are looking forward to reading &rents find out what’'s going on

Some administrators ask, this month it's the Grasléurn [to write the newsletter] and this
month it's Grade 2, it's different at every site.

| don’t want to send home a newsletter that sagh blah blah, mine are specific, we're
working on geometry, graphing, | give them suggestthis is how you can help.

Of course, parents can benefit from the newslettér if it reaches them and they can read the
language in which it's written.

In my school you might get a monthly calendar a$ plathe newsletter, but it's making sure
that that goes home. That doesn’t always go hominéon to read it.

It's one thing to send home a newsletter, but bfsdll if they don’t read the language, you
know...

Agendas

Agendas are seen as a good tool for communicatanticularly by teachers in the
primary/junior divisions. At this level, teacheypically use agendas to give daily updates and
positive feedback messages, and parents can respkimdl. Similar to ‘sunshine’ phone calls,
teachers send good news notes home via the agenda.

We can use the agendas [to communicate]. Justgay,what a great job they did today.

What | use the agendas for is to communicate homkewdat's going on in the school, and
to check them daily and write notes “don’t forgaist, “ so-and-so lost his shoe” and those
were just daily things.

| use the agenda too. | write a little note in #genda, and say | would like to meet you. I've
written letters and good notes home, “I'm very hgapipat so-and-so is doing well.” I've
given them little awards, little stickers. Those atl messages.

The effectiveness of agendas in communicationegldirectly to how they are used; focus
group participants emphasized that agendas angsedtthe same way by all teachers and may
not be used at all. Parents may not always be nsspo However, teachers do utilize agendas
regularly when encouraged to do so by school policy

I’'m sure we all have the experience where teacheg be using them in the classroom, but
either the students are forgetting, or maybe theepi are not signing them at home.
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| think agendas are only as good as they are basegl at both ends. | know there are
teachers who tell the kids to write something ddwn they are never checking the agenda.
So how do they know if the parent wrote anything?

In the school | was in, we had all the school ugshmyagenda. It's consistent.
Training parents and children to use the agendainejconsistency and vigilance.

| check to makes everyone has written their homlewotheir agendas, what I’'m hoping the
parent will do as my partner is they will ask theld to open their agendas at night and they
will say, so have we done number one, have we mam&er two and they will sign that yes
they have seen it and yes the child has done it.

We do have an agenda that every child has in doo@c Depending on which classroom
you're in there are certain expectations in our@shand whether the teacher believes in it or
not, and how much time you spend reinforcing thiessome of the children are very
stubborn and some of the parents are very stubborn.

Agenda use decreases at higher grades. Middle lsidamhers ask the students to take more
responsibility for keeping the agenda updated,gigitess often as a method for communicating
with parents. At secondary school, lack of agerstamight be a lost opportunity to develop
professional skills.

| know a lot of teachers in middle school use gigenda] as a tool to teach the children
independence. It's a tool where the child has ketegesponsibility in recording their items
down, due dates, homework.

Agendas are very big in the elementary schoolpbuae they get to high school unless they
carry a day planner, there is no onus on them uginghink that's a missed skilll think
professionals use day planners to keep on traclt,stimdents fall on that path.

Websites

Communication via website was mentioned by teachieai grade levels, but with varying
degrees of enthusiasm. Some think websites aress gpmmunication method; others do not
favour their use as a means of communicating watiemts because the onus is on parents to
check the website.

| think websites are an easy way for teachers taraanicate with parents.
We have a ‘My Class’ site, which is a Grade 9 basitdd A lot of the assignments we have
are posted on the web. So they are all web-bassmimmunicate with the parents that the

assignments are all there

I’m not convinced that websites are all that uselfig a very active thing you have to do.
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The ‘My Class’ is not an effective tool. | haveemywvgood my-class site, | tell [parents]
“please refer to my site for additional resourcd®lit | don’t think parents are content in
terms of reading information off the web or commating.

Teachers appreciate the multiple language infoomadvailable at the board website. However,
many find school websites to be outdated and teagbbsites time-consuming to update.

On the [Peel Board] website, [the brochure] talksoait if you are going for an interview,
here are some things you can think about aheanng. t...they have it in English and in
different languages as well.

| find a lot of [school websites] don’t have enougformation. If you look at a school’s
website, it's outdated, there’s a newsletter frad0@ posted up there, and | think parents
would have access to it, | think it would be a gttodg to communicate for parents.

| am the network manager at my school. All schaadsites get updated from the Board, for
example the H1N1 virus. Updating the website té&sthan 5 minutes a week for me, it's
not a great effort. However, having said that, nass site is not very effective for
communicating with the parents.

Survey respondents more often suggested use ofteghs a personal than school strategy,
although some website supporters recommended both.

With PDSB provision of school websites and teaohedsite (MY CLASS), both can provide
extensive opportunities for schools and each iddi&i teacher to provide parents with
information, resources, and encourage parent inmlent in their children's education.

Using a class website to post assignment/projeetiideand worksheets eliminates the
breakdown in communication when children do noteyroject/assignment details into
agenda or lose worksheets. Working parents likeflgxibility to check the website when
they have the time or when there is a homeworleigsthe evening.

Email

Despite the protocol barriers mentioned earlierenrBhrriers, some teachers prefer email as
communication tool. In the focus groups, teachemementary and high schools mentioned
email as a convenient, foremost method of transiginformation to and from parents. At the
same time, teachers are cautious to send onlyiymsiiessages and to keep records of their

messages.

| want one point of communication. For me it's emai
| do the emails as well because in my busy worttliartheir busy world emails communicate
more effectively for me. Anything negative, of seuwe don’t go on email, it's only the

positive good stuff and reminders.

There are reasons why you want to be careful ieraail. But even so, email communication
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to me, it gets to a parent faster than waitingdgvhone call follow up which can take days,
weeks, or even a year.

What's nice about the board server is that it'sadé so it looks good. It's also saved, there
are records being kept.

Through the open comments on the survey, teacbiesated the value of using email to
communicate. Email is a first choice alternativenaking phone calls for some teachers because
it is much more efficient. Some requested more eaient access to email.

Through the use of email, | can contact a plethafrparents during a planning time for both
positive and negative reasons. During a planningetwhen using the phone, it is difficult to
contact more than 5 parents.

We need a secure "e-mail platform” [no idea abohatithis looks like!] through which we
can connect with parents regarding student issues.

Setting up an "email link" on teacher websites \dde a helpful tool.

| would really like to be able to email parent$.l had a parent list of all my students in my
class | could send out a quick daily email abounkwork/assignments and that would
ensure that parents got the messages. This wewety quick and convenient for me and |
would do this all the time.

Multiple Languages

Recognising language as a barrier, teachers gtaalk levels value opportunities to
communicate in multiple languages. Schools useuarstrategies, for example, dual language
letters, interviews in other languages, studentsasslators for parents and signage in different
languages.

It's important to have things communicated in ddfé languages so parents can feel they are
a central part of their child’s education.

In our school we have interpretation of lettersttha home in dual language.

This year I'm very fortunate to have a partner vpeaks Punjabi. ... when we interview
together, we're interviewing two classes, 54 paseahd | get so far and the parents are
glazed over, as soon as my partner starts talkimgy come alive.

There was another thing, one school | went totl ljusd it so much. They put the signs on
everything in three languages. They looked at thmufation, and if there was an office, there
was a sign in three languages: English, Hindi anchjabi.

At the Peel District School Board website, teaclvars access and print information for parents
which has been translated into various languages.

Parent Involvement in Peel District School Board: Final Report 73
Christine Frank & Associates June 2010



The board site has everything in different langsagéu can see those students are in this
language, all things you can pull those out, ptirem, and give it to them. So you can feel
comfortable reading and understanding what therimfation is all about.

Multiple Methods
Some teachers recommend using multiple methodsrofrwinication to capture a broader

audience.

Informing parents in a way that the message gatsssdoud and clear is very crucial. This
can be done through information sessions, parewmtimgs, phone calls, communication
envelope, school website, etc.

Get the message out in a variety of ways

[My best personal strategy is] communicating cotesidy and regularly using a variety of
media -- agendas/notes home, class website, platise monthly newsletters.

Settlement Worker Involved

In the middle school focus groups, teachers spbketahe benefits of settlement workers’
participation in parent communication. Not all solschave settlement workers, but where
available they are very helpful in assisting immargrfamilies settle in to the school.

The settlement worker has helped immensely. | hadstance where a child had dental

problems and couldn’t learn because of his dentabjems. His mother said, “it’s in your
head, it's nothing.” It turned out she didn’t hattee money to take him to the dentist, and she
didn’t realise the service was free.

What we found worked well was to organize a progrigsmt at the beginning of school with
the settlement worker; it's called information fmur newcomers. So all the basic things, how
to open the locks, how to use the agenda, we helah everything, school numbers for the
parents in the school itself. The turnout was \ggd. The parents were feeling good. Now
they talk to the teacher, but the settlement wor&ally worked a lot for these parents.

We don’t have [a settlement worker], we don't heweugh students.
Barriers to Parent Involvement
In order to probe the nature of barriers from trechers’ perspective, the types named by
parents were presented to the teachers for commileatguotations below were taken mainly

from the focus groups. However, the order of teerkflects the over all emphasis that teachers
placed on particular barriers in the focus groups survey combined

1. Parents are busy /working
2. Parents don’t understand the education system
3. Communication barriers
4. Language barriers
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Barriers to volunteering

Lack of confidence/intimidated

Parent attitudes/cultural differences
Teachers don’t have enough time

. Student absences

10. Older students’ growing independence
11.Teachers as parents

12.Lack of diversity among teachers

©ooNOO

Busy Life/Working

Teachers confirmed parents’ views on a key barsiggcifically that work or other
responsibilities mean parents are too busy to be imeolved in their children’s education.

This theme arose at all grade levels. Parents wgriift work or multiple jobs are not available
to come into school and are difficult to reach Inpipe.

Speaking from my own experience, some of the maeaton shift work, so if the school is
always offering activities in the afternoon or ewey) you're already dismissing that group of
parents that cannot come.

You can't get the parent, you call in the mornihgyt are on their way to work, you call in the
evening they are on their way home from work, ey thre eating and you can’t get hold of
them.

| find that part of the reason we’re not seeinggras involved, at least at my school, is
because they’ve got two jobs, they are sleepingiduhe day.

[Parents] are working long hours, multiple jobs, ltiple families in their homes, maybe they
lack control in their homes depending on what theickground is.

While teachers at all grade levels recognized gntpathised with parents’ busy lives, they also
commented that parents nevertheless have a rebpiyso be involved in their children’s
education.
You also have to make an effort to find the timmeéet the teacher, as a parent you can make
it. The teachers are trying to make the time fos8&lents. So as a parent it's also my duty to
take off some time and meet the teacher.
| understand that parents work and have commitméiishaving children is a commitment.

Survey respondents also cited parents’ busy ligeslzarrier to parent involvement.

Parents are not able to help because they are ak wothey are too busy taking their kids to
organized activities outside of school, doing greeg laundry, etc.
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Parents Don’'t Understand the Education System

In the parent focus groups, recall that immigraratted many ways in which the Ontario
educational system was alien to their homeland rexpees. Similarly, teachers across all grade
levels felt that parents’ lack of understandingha current approach to education is a barrier to
involvement. However, this lack of understandingas exclusive to immigrant parents.
Changes in the Ontario curriculum, report cardeystand teaching methods mean that parents
from all backgrounds struggle to understand wheit tthildren are doing in school.

| think the biggest barrier is the understandinglaé parents, how we teach in our schools.
They are so used to the textbooks.

The report card language is not straight forwarcrénts don’t know.

We’'re taking a different approach to doing the écutum. Even though our parents are not
by and large first generation Canadian, they areisg a disconnect between the way that
we’re trying to implement the curriculum and theythat they had the curriculum
implemented for them. Where’s the map?

| actually got into teaching thinking about parehke me who felt lost. ... | think we’re not
doing enough to communicate with parents to undacsthat things are done a little
differently.

An immigrant teacher emphasized, as did parengsydbt difference between the education
system in her home country and Ontario’s system.

You can't believe, you guys (nhon-immigrants) cam#n imagine. There’s a huge, huge
difference in the education system for sure. | cpst right now say it in a few words.

A few teachers in elementary and middle schoolhegcsaid that parents do not always
recognise that teachers in Canada do not depeely splon textbooks for instruction.
Furthermore, one teacher regarded textbooks acarity blanket’ for parents.

| can speak to India because that is where | westhool. You have a textbook and you
know, you literally buy that book, and the teackays we’re doing chapter four next week
and the parents do it at home before the kid ewames in. So the big gap is they are not
getting those textbooks, so they do not know vehigtaich.

The textbook issue, at least from the middle schoioit of view, is the security blanket for
some of our parents, to be able to go to chapter;, tren chapter two because that is how
they have learned. In Canadian education it's qdiféerent.We all know that we rarely do
follow something through step by step. In fact weedascouraged from doing that.

At the secondary level, newcomer parents may berdt upon their children for information
about the education system and this lack of dirdotmation may hinder their involvement.
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| think, when we’re talking about new immigrant fé@s, there’s a fear, parents don’t know
how high school works here. Ultimately their kide the ones who understand how high
school works. So they are so dependent on thdutrelni because their access may not be
informing them on how this society works, or hoevgbhool system works, or how this new
environment works for them.

Parents from diverse cultural backgrounds mightrecbgnise the responsibility expected by
Canadian teachers.

In some ethnic demographics the parents belieigetlite school’s responsibility to educate
the child. They don’t see themselves as havingésgonsibility in the child’s life.
Survey respondents added the idea that some panagthave had negative experiences which
restrict their positive involvement.

For some parents, attitudes towards the educatystesn in general can be a barrier. These
attitudes may have a variety of sources, such eis tlwn childhood experiences, family
attitudes or experiences in other countries.

Communication Barriers

Across all school levels, teachers identified vasicommunication barriers which impede parent
involvement. Many see the special terminology theg as a problem. Language used in
curriculum documents, report cards and newsleti@mse under fire.

Even our curriculum, if we could break it down isteimple language, a person could go to
the Ministry website and get a quick snapshot dctvifne curriculum is. Even us, when | look
at my curriculum it takes me a good 10 minutesgioré out how am | going to integrate this?

| think the language [in report cards] is too muobming out of the curriculum. As an
example, if they said they did integers, integeeampositive and negative numbers, parents
don’t know what an integer is.

Our student report card is written right now witHa of words that don’t express exactly
what the student is doing.

[As an immigrant] | have 25 families, relatives BeNobody knows the meaning of that stuff.
They always come to me to explain. All the relatee calling, “we are coming with report
card, just tell us what it means.”

The school newsletter is often written in a langugap complicated for many parents to
read, no matter what their language of origin.

Educator jargon was mentioned as a barrier to comgation by many survey respondents.

The prevalence of jargon in the profession is hygelkrimental to our ability to communicate
with parents
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Teachers need to abandon jargon.

In addition, this teacher felt strongly that repmatds did not reach home in a timely manner as a
result of the lengthy report card process.

Parents need to know that by the time they seeefiwt card it's already a month old.
Because we’ve been working on it, then it goekeaffice, then it gets read, so by the time
you send the bloody thing home it’s old news.

Teachers commented on the need to communicatemidgiant parents their role in their
children’s education. Conversely, teachers needdognise cultural differences lead to different
expectations for parent involvement.

[Parents] are thinking they can go to school ontycartain times. It's a culture shock when
they come from another country, different reasémf®rmation is missing there; it's a gap
between school and home.

For lots of cultures it's not something that’s dotieey wouldn’'t meet the teacher. | think we
need to be more informed in that regard. That needset out to the whole spectrum of
teachers.

As mentioned by principals, teachers echoed theénsent that students often do not deliver
communication pieces to their parents.

In my school you might get a monthly calendar as pithe newsletter, but it's making sure
that that goes home. That doesn’t always go homiaéon to read it

Recall that parents who wanted timely communicatiopressed frustration at their inability to
connect with classroom teachers. Indeed, parentsde difficulty contacting teachers and
teachers themselves are busy, acknowledged by shesey respondents.

Teachers do not get back to parents regarding pmessages, notes. Teachers are hard to
contact.

As a teacher, we do not always have the time oopip@rtunities to regularly communicate
with the parents.

At all focus groups, teachers expressed concereispotocol regarding email. Despite cautions
about using email to contact parents, some teadbelrstrongly that email is a useful
communication tool as it is hard to reach paregtphone.

There’s also other ways of communicating. Boardewide're not supposed to use our email,
but I do use my email.

There is a board policy around email, that theyabswered in a timely fashion, but also that
it doesn’t include personal information or inforr@t of a sensitive nature so there’s a board
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policy. Many teachers are discouraged from usingieby our federation. You know, things
can be altered and changed.

One of the issues was more political than anythirgat has to do with communication, and
emails, how you word things to a parent. We're manéd on using language that is such that
can be shown to be detrimental. So when you'radry®@ communicate through an email on
the progress of student, it can be not necessealelgr. It's more wishy-washy, you’re more
generalizing.

According to survey respondents, teachers are sm@timited in their ability to contact
parents due to a lack of phone access, privateespacurrent contact numbers for parents.

Parents are sometimes reluctant to contact me éqad) as they must first go through our
secretary. | do not have an extension nor do kehasice mail and this inhibits parents from
calling and/or leaving messages of a personal r&tur

Teachers require a location in the school to haldate parent phone calls. There is not one
location in our school that is consistently aval&bo contact parents.

Language Barriers

Teachers agreed with parents and principals thgukzge is a barrier to those parents whose first
language is not English. Language barriers impéddgpes of communication, newsletters and
interviews in particular.

| think, cultural and language-based barriers am@ipably huge for Peel. The student
probably has a better grasp of the English langutiga a lot of the parents, if they are
immigrants

It's one thing to send home a newsletter, but bfsdll if they don’t read the language, you
know...

My husband speaks another language. English isisdirst language, and he always felt
uncomfortable going to the school. He said theyhtnagk questions, | don’t know how to
answer them, he says “l don’t go to the interviéws.

For parents with limited English, just trying toresmunicate can be a risk.
Some parents don’t speak English and they wan¢tingolved. They want participate, they
want to support their children, and sometimes panevolvement... is just taking that risk of
trying to communicate with the ESL teacher or trechereven if they don’t speak English.

Telephone conversations and parent-teacher intesvaee also hindered by language barriers, as
described in these survey comments.

| have had a number of instances in which | havenpld home to discuss a student's progress
and have been hung up on due to a language barrier.
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Language in my school is a barrier for many. | enhessages in the agenda and the student
tells me most of the time, my parents can't reggli&m | need an interpreter for parent
interviews.

Barriers to Volunteering

In the elementary focus groups, teachers desctimedriminal record check as a barrier to
volunteering in school. The process is time-consigmmay require a fee, and can be
particularly intimidating for immigrant parents. @ncompleted, the paperwork may take weeks
to reach the school. Although teachers recognised¢ed the check the records for volunteers,
they wished for the process to be streamlined.

The criminal record check is another reason whygaeents don’'t come because it takes
time.

[The criminal record check is] a barrier, a hugerbar, but it's a good barrier.

We don’t make it easy for them to volunteer. Ttaseho get a police check, they have to take
it to Brampton, we're not making it easy for themtome in.

One other thing about getting parents into the stheomething that's a big huge barrier is
criminal record checks. It takes 8-10 weeks toitgéhey don’t know where the police station
IS, so why am | going to go do that when it's gdingake me that much time.

Lack of Confidence/Intimidated
Whereas parents cited lack of confidence as advdarinvolvement, teachers at all grade levels
described school as ‘intimidating’ to parents. $sence, they are talking about the same thing.

Sometimes parents can be very intimidated to b@vad, depending upon the culture.

It's a fine balance of parents not feeling attack€dere are a lot of confident teachers out

there that will tell you as it is, this studensisuggling, and parents will tend to feel very

attacked.

Many parents are afraid. They feel marginalizedeyrte scared, they don’t feel comfortable.
Parents who speak English as a second languagehaaitional reason to lack confidence in
communicating with teachers, and their children miggourage communication out of fear of
embarrassment.

It's hard when a parent feels their English is iagdate.

From my personal experience, talks with my relativéhey said that they are just scared to

talk to the teacher. Sometimes the kids says,avh,ryou can'’t talk properly with my
teacher.
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At the secondary level, parents face a furtherambstbecause their children have multiple
teachers who change with each semester, thus sicgethe sense of intimidation.

I've had conversations with Grade 9 parents, wtdha secondary level there are four
teachers per semester, there’s not one person. fBeéyery intimidated because every
semester there are new teachers.

Teachers used the open comments on the survelydmte this theme.

| think intimidation is a big factor. Teachers apdrents don't feel like they belong to the
same community.

Teachers Don’t Have Enough Time

Some teachers at elementary and middle schoolfel¢hey could do more to encourage parent
involvement if they had more time to organize daibynmunication. Time spent on report cards
was a source of complaint.

Time is a barrier as well. A lot of us fall intoattpattern of addressing the struggling student
and the struggling family. As much as | value thgtjll fall into that rut. That’s a real thing
for teachers, were very busy, the curriculum islsmanding.

The hours we spend on report cards, wouldn’t ydbheawe spend that time with parents?
A survey respondent described how lack of timeddrhe teachers to suspend the monthly
reading night at their school.

We used to have a monthly family reading nightustschool but it has dropped off as it takes
a lot of personal time.

Student Absences and Transience

Maintaining consistent school/home relationships particular challenge in areas where
students are withdrawn from school for extendedbpgsr according to teachers in elementary
and middle schools. Students may be absent forsvaefonths at a time while they vacation
abroad.

We have a lot of transitional students where theyld/go on vacation and have to be de-ad-
admitted and they have to come back again. Scettretsries are short with them. “Here’s
the paperwork again, you have to register, agaon’tigo on vacation any more is the
message because it's a hassle.” And they do ityeyesr.

Parents who are going back to their countries foee or four months, they need to know
very clearly how much harm they are doing to tlehitdren. They come back and the gaps
are huge. They are too busy, they are travellimgl &'s good to have fun, but keep in mind
your child’s education.

Likewise, students who are sent abroad to live vatatives until they reach school age arrive in
Canada unprepared for their grade level.
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What is happening in our community, both pareneswaorking, they give birth to the child
and they send the child to India for 6-7 yearsdeived one student last year in Grade 3,
May and in Grade 4 he didn’t know his ABCs.

As principals mentioned, teachers say that stutlansience can impede parent involvement.

Parent involvement is very important. However sichool is located in a transient
neighbourhood with families that do not speak Esfyit is highly unlikely that they will have
the time or desire to become involved in theirdiigh's school.

Older Students’ Growing Independence
Agreeing with parents and principals, middle arghtschool teachers confirmed that by the
time children reach middle school they typicallgfer their parents not be visibly involved.

As soon as they get to Grade 9 it's not cool inryarele of friends to have your parent come
in, so mom, dad, you've got to drop me at the d@ar. parents are as involved as they are
allowed to be by our students.

Middle school students discourage their parentsnfhowing up, it’s true, but it depends on
what kind of evening we're inviting parents in &es

[In secondary school] if the student is trying tamage the communication and keep the
parents out, it’s a straight line to lack of crediiccess.

Teachers as Parents

Being a teacher makes it quite difficult for sorade involved as a parent, as mentioned by
elementary and middle school teachers. For exartgdeher-parents are not available to go into
school during the day to participate in trips deatl assemblies.

My question is this, if there are parents who dsodeachers in the school board, how is it
possible that they could go on a school trip? Hewt possible that they can get involved?

Even myself, trying to go in, I'm a teacher in thard and we believe in parent involvement,
but to get to some assembly for my child to presentn major undertaking to get there and
it be meaningful.

Lack of Diversity Among Teachers
According to high school teachers, parents mighnbee involved if staff were more
representative of the diverse community within HR&gion.

| was thinking of another barrier. In school we ddmave true representation of the staff
according to the population.

| also think a staff at a school should be reprégeve of the student population. | teach at a
brown school and our teachers are predominantlytevhi
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Successful Strategies to Encourage Involvement

When asked what strategies they recommend to eamgeumvolvement, teachers in the focus
groups described a variety of approaches. Threeeahemerged strongly:

* engage in personal conversations

* host special events and programs

* provide a welcoming environment

Themes which emerged less strongly:
* invite parents into class
* understand parents’ needs
* educate parents on their role in their childremlaation
* miscellaneous

Engage in Personal Conversations

Echoing their answers to the question about typisal teachers from all divisions
recommended personal conversations the most. Gsutliey, it was named as best personal
strategy much more often than any other. Some égachake an effort to connect personally
with all parents at the beginning of the year, mgs$he pathway for later communication. Others
will contact parents personally to discuss paréicidsues. Survey respondents indicated that
engaging in personal conversations was the sirggegersonal strategy to encourage parent
involvement.

My practice is to phone all my students familiesfibst week of the semester. I'm successful
maybe 75-80%.

| know the parents by first name, and when | dgatt[signed notes] back, there’s my phone.

| just say “You need to come in and talk, whenyane free?” This is what we’re going to do.
That's what | do with all the kids, there’s no at®ihere.

| had a kid in my class whose mother obviously d&dry negative school experience. So the
principal and | met with the mother, at the Tim kor's at the apartment building. Instead of
making her come to the school, we came to her.wenlbad the personal conversation and
the kid knew | was meeting with mom. It was gresgting from that day forward you would
see the student success climbing

Host Special Events and Programs

Teachers agreed with principals that hosting spegients or programs can be successful in
attracting parents into school. Teacher surveyaiedents indicated that special events and
programs are the single best school strategy foowaging parent involvement. This strategy is
particularly popular at the elementary and midadleosl levels. Literacy hour, fitness nights,
school orientation and welcome days are examplssafessful events.

| do a literacy hour for new kindergarten parent$ie parents hear a speaker, listen to a
story, have a snack, make a craft.... | did it dummglunch.
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We have family fitness night, we have family litgraight, we have welcome day
kindergarten, where you see groups of family tlatk their children. As each one of the
nights progresses through the year you see thenpgraore involved.

Parent nights and literacy are extremely helpfubimnging the parents more into the fold and
letting them know, what that math program looke lhere there’s no text book. Even the
parents that don’t come, the parents that do combagk to the apartments and they are all
talking in the hall.

There’s orientation for grade 8 and grade 9 paremtshow the technology works for our
school.

Starting this year with new students we do an iptldléour with the parent and child before
they start at the school. And every single paragsshank you so much.

Teachers have to be creative in encouraging fasnitie the school for special events. For
example, grandparents can take part in eventsamyng with students from dual language
books. Community networking is another way to emaga families to attend.

In our school we have the family reading nightsd Ave invited grandparents to come
because these are the caregivers after school fot af these families. Grandparents are
home and they don’t speak English. We tried to ghew that even though you don’t speak
English we have dual language books, there arerattags to still support your
grandchildren and feel like you're welcome and pdirthe school.

[We have facilitated] networking among parents vghare the same language, for example,
if your child says [to the parent] there’s nobodynting in who's dressed like you. Well if the
community is set up, there’s a whole bunch of paremo are going in.

Provide a Welcoming Environment

A welcoming environment is a key element in encgung parent involvement, according to
elementary and middle school teachers in the fgomgps. Survey respondents ranked a
welcoming environment as an important personalsehaol strategy very highly after specific
communication strategies (newsletters, agendassitesh Right from first contact, teachers aim
to set a positive tone. A simple strategy suchfisiong culturally familiar foods at special
events can help welcome parents into the school.

That first initial contact with the parent or canegr, the tone is set. The parents know ... the
expectations as part of the school climate or celtand it's a partnership. The teacher and
parents have a role to play and those roles arartyedefined, through the agenda, protocols,
SO everyone is on the same page.

| think it is also important have a safe environin@here parents feel safe to go and ask the
teachers and to know if they have specific questwmo can they go to.
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| always put out samosas, and the parents wouigeco, and there was a smile on their
face. Even if they didn’t eat the samosa it waanailfar food from their cultural group. So |
know we talk about the superficial, the saris, seaso steel bands, but that is definitely a
stepping point, you have to have at least thattaed go on to the next level.

Some see that secondary schools could do moreltonve parents.

In secondary schools, parent involvement is noberaged by teachers or by the
students themselves. There needs to be a morationdl culture created at secondary
beginning with a shift in attitude by secondaryauheachers. Too often children are
openly embarrassed by public exposure of paremtiwevment, perpetuating student
uneasiness regarding the development of theseimggrtant relationships.

Administrators play a crucial role in promoting @sfiive school culture where parent
involvement is valued.

| feel that administrators do really set the torgeta what involvement can look like at their
school, at the same time respecting different tgbpesiltures.

Invite Parents into Class

At the elementary and middle school level, teacheiige parents into the classroom. This tactic
was identified by some teachers as their best palstrategy. Expertise can be shared within
the classroom. Teachers model behaviour for pgrpatents can share their working skills with
students.

I've had parents say to me I’'m not sure how to meypchild. | say to them, come in and
spend a morning with us. Watch what | do, | modelhave parents say “Thanks so much for
letting me come in, now | know what to do.”

| had a grade 7 class, and | had a student’s dadem, and he was a professional
photographer. He came in and did and hour on thernae and art part of it.

Understand Parents’ Needs

As mentioned by principals, teachers felt that usid@ding parents’ needs was important in
facilitating involvement. Meeting parents’ needseeged as a best personal and best school
strategy for a few teacher survey respondents.

| feel we should question whether we do we dohimgs that the parents really want or
things thatwe value as important?

We as teachers have to do a better job to pronm&edsources out there, and if somebody
doesn’t want an interpreter, maybe somebody ori el help interpret.

Educate Parents on their Role
In the focus groups, teachers described how takiegime to educate parents on their role, be
they new kindergarten parents or new immigrantiqiarean set the stage for future
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involvement.

| think our job as kindergarten teachers. | do adbeducating parents. I've had parents ask
me “when is my child going to have to do a proje¥tell, in kindergarten a project would be
to sit on the carpet, keep your hands to yoursebiesw respect to your teacher by being a
good listener. So it's about educating the parems once they feel educated enough and
their comfort level improves a bit, that's when yewgoing to get parent involvement.

This teacher praised the work of settlement worlsdrs now educate parents during intakes.

The settlement worker [at the Welcome Centre] igating the parents, while the students is
doing the testing to decide their place in the selewy schools, as to their function in this
society in the Canadian context and telling thegpés that the system here is different to
there, and they should not close the door wherkitteego to school and say it's the teachers
responsibility. A lot of that awareness happeng tve summer with new intakes of students
coming from other countries. | thought that wagepsn the right direction in terms of
educating parents of their role.

Although this theme did not emerge as a best patsorschool strategy, survey respondents did
mention this theme through their final comments.

We need to go out into the community to talk tepts - at local faith buildings, the mall, etc.
and speak their language to help them understaadntiportance of involvement. schools
have amazing things going on for parents. It i$ fumatter of educating the community as to
what is available and why it is important and thell come.

It would be great if we could offer parents some&ssms on how to be involved with their

children's education. Issues like homework expiects, importance of routines, how much

help to give your child with homework, volunteeporiunities, etc. could be discussed.
Some teachers recommended this Ministry of Educatiebsite which provides guidance for
parents on how to help their children.

http://www.edu.gov.on.ca/abc123/eng/
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Details of Teacher Survey Findings

This section contains the results of the teachefesu Over the grade levels and years of
experience, responses followed similar patterns.firtal comments section and “other” sections
reflected the themes from the focus groups. Thezefo order to show the over all emphasis
that teachers placed on themes, the comments wdeel @nd reported along with the focus

group results.

Characteristics of Survey Respondents

The various grade levels (Figure 1) were
well represented with 49% of teachers
working mainly with grades K-5

(primary and junior divisions), 22% with
grades 6-8 (middle school), and 29%
with grades 9-12 (secondary school).
Although the survey was intended
chiefly for classroom teachers, a few
administrators (.4%) and a small number
of other school staff (4.2%) responded.
For the sake of simplicity, all
respondents are included under the term

“teachers” for the purposes of this report.

Respondents represented the full range
of teaching experience, with a strong
showing of those with 10 years’

experience or less (58%). Figure 1: Grade Level

Grade Level

(n=1126)
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Teacher’s Preferred Types of Parent Involvement

Figure 2 shows how teachers rated each type oliem@ent, arranged by descending order of

importance. The darker bars show the percentagespbndents who answered ‘very important’
and ‘somewhat important’ to each of the statemésking at the graph as a whole, we can see
that the majority of teachers rated all types akpainvolvement as important. Looking at types
individually, we see an overwhelming support for & twelve types (94% to 99%). This strong
endorsement of parent involvement matches thevaghng by focus group participants across

this study, both parents and educators.

specific circumstances (e.g. dealing with social or

Attend parent/teacher interviews (n = 1044)

read with chiid on a regular basis (n=909) - |

Participatein regular communication with the
schooi {agenda notes, emaii contact, conversations
with school staff members, etc.) (n = 1048)

Offer parental support and guidance In Choosing  pE——— ————
high schooi options, making career choices, etc. (N = TS0 s )
862) _

Attend school events such as fairs, performances,

meet-ihe-teacher, orientations (n = 1043) |

Supportchild’s activities outside of school (sports,
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dance, music, daytrips) (n = 1037) I —
Help with homework (n = 1029} 2%

Use the local library to access books for reading and

homework help (n = 1029) 6%
Attend/participate in School Council meetings (n = 349%
1032)
Volunteer in school (in the classroom, on field trips, 38%
fundraising, hot lunches, etc) (n = 992)
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Figure 2: Ways Parents Are Involved: Importance
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Breaking the results down further (Figure 3), we 8t educators chose the highest rating of
“very important” most of the time. Daily follow-ugf school activities came at the top (92%),
revealing values similar to those of parents, wdid they engage in this type of involvement
most of all. The next three types also receivedrg tigh rating (89% very important): support
and guidance in response to specific circumstammtis)dance at parent/teacher interviews, and
reading with children on a regular basis. Withmapand guidance, again we see a similarity
between parents’ and educators’ values; parerksdalften about this way of being involved.
However, unlike the teachers, parents generallgwet enthusiastic about parent/teacher
interviews. Reading with children is high on thadieers’ list and we saw that parents talked
about this often in the focus groups.

Ways Parents Are Involved:

Degree of importance

Follow up daily on school activities with the child

done, taking an active interes

academic concerns) (n = 104

Attend parent/teacher interviews (n = 1044) 89% 10% ilzg
(]

Dartic

agular communicarionwirth the

school (agenda notes, email contact, conversations 77% 20% 29?,10,
with school staff members, etc.) (n = 1048) o
Offer parental support and guidance in choosing
high school options, making carcer choices, ctc. (n = G7% 30%
BGZ)

£ £ =i as fairs, § B o
meet-the-teacher, orientations (n BE%s Bes 3/”.3
0%
Support child’s activities outside of school (sports
dance, music, daytrips} in = 1037} ' G55 30% 4% B
: T : GO%a
1
Help with homework (n = 1029) 55% 40% A4
1%
Use the local library to access books for reading and
araty 1o acesss Bo & 57% 37% 5”/4
homework help (n = 1029) o
196
Attend/participate in School Council meetings (n = 149 529 570 .
1032) i - 770
Volunteer in school (in the classroom, on field trips, oo Z
fundraising, hot lunches, etc) (n = 992) 1=ra i Z3%5
0% 20% A40%% B0 20% 100%
Very Important Somewhat Important

Somewhat LUnimportant = Not Important

Figure 3: Ways Parents Are Involved: Degree of Importance

Communication other than parent/teacher intervieavse next with 77% “very important”
ratings. We see here that teachers highly valueraamcating with parents, just as parents told
us they value communicating with teachers. Reball parents talked about communication
more than anything else in the focus groups.
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Teachers rated the next three types almost the: sdfegng support and guidance in course and
career decisions (67%), attending school event&)6é&nd supporting the child’s activities
outside of school (66%). Help with homework recditewer ‘very important” ratings (55%).
This lesser emphasis on homework assistance miytheate as parents described a number of
barriers to offering this type of support. Note mamachers still want parents to take their
children to the library.

Least valued by teachers were School Council mge&md volunteering, rated as very
important at only 13% and 14% respectively. Itnghgably both fortunate and realistic that this
is the case, given that parents described maniebathat limit their ability to participate in
these activities.

Barriers

The next question asked teachers to rate the gignde of barriers that parents, principals and
teachers had mentioned in the focus groups. Thelsmwere divided into three categories:
general, communication, and volunteering.

General Barriers

Under general barriers (Figure 4), educators thbtighmost significant barrier was parents’
busy work life and other responsibilities (4.38 r@agee score on a five point scale). Here we see
agreement with parents, who talked most aboutypis of barrier in the focus groups. Not far
behind, the next five barriers received almost ecatangs from teachers (3.56 to 3.84). Four of
these are along similar “knowledge” themes, thgb@sents may have trouble understanding the
teaching methods or day-to-day program of studg;tdsmow how become involved, or lack
knowledge to help with homework. These themes lgng@tch what the parents told us in the
focus groups about their knowledge gaps. Still imithis set of almost equally rated barriers,
family transience was seen as a problem by teachieistheme was introduced by principals in
the focus groups.

Teachers rated the barrier “parents feel intimslétethe school” next (3.13). Recall that
principals and settlement workers said this isrmamon barrier, and some parents said they
lacked confidence to approach the school. Teaeted rchildren’s discouragement of parental
involvement almost the same (3.1). Recall thatmareespecially of children in secondary
school, discussed this problem quite often. Teacltaed transportation problems as the least
important general barrier, but still substantia2 &9, and parents also mentioned this problem.
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Parcents are too busy with work or other
responsibilitios

Parents lack awareness regarding current
Canadian teaching strategies (e.2. inquiry-based
learning, use of manipulatives)

Parents lack awareness regarding child's day-to-
day program of study

Parcents are unsure how to be involved

Parents lack subject knowledae to assist with
homework

Family transience hinders school-home
relationships

Parents feel intimidated by the school

Children discourage parent invelverment

Transportation is anissue

General Barriers

1

—
_ 356
—

—

3/56

¢ 2

4 G
Average Rating {n=1012)
Figure 4: General Barriers
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Communication Barriers

Teachers rated all communication barriers (Figgrassalmost equally significant (3.08 to 3.89).
First is the issue of language barriers (3.89)pehthe focus group results. Next is the problem

that communication sent with children often doeseéch home (3.78). Recall that principals
said this was a considerable barrier. Teacherths¢@arents also have a hard time with
educational jargon (3.53). The next two communicabarriers relate to the mechanics of

communicating: difficulty reaching each other (3.46d teacher concerns about protocol such

as use of email (3.3). A general insufficiency ofrenunication is next (3.16), followed by

parent’s lack of confidence to approach the scf®08).

Language barriers—language spoken (ESL)

Communicationsentwith studentdoesn’treach
home

Language barriers - parents don’tunderstand
specialterminology relating to education (e.g.
"teacher speak", "curriculumjargon")

Parentsand teachers have difficulty reaching each
other (e.g. phonetag, scheduling)

Teachers have concerns aboutcommunication
protocol (e.g. e-mail)

Communication between parents and teacheror
schoolis nsufficient

Parentslack confidence to initiate communication
with the school

Figure 5: Communication Barriers

Communication Barriers

3.89
3.78
3.63
3.46
3.3
3.16
3.08
L2 s a4 s
Average Rating (n=1009)
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Barriers to Volunteering

Teachers rated all types of barriers to voluntegefiigure 6) as fairly significant (2.59 to 3.48).
Demanding processes to become volunteers, inclymbhige check, received the highest rating
(3.48). Parents’ lack of awareness of opportunttase next (3.30). Unclear recruitment process
came next (3.12), followed by an actual lack ofaynities (2.59). These results fit well with
views expressed in the focus group results.

Barriersto Volunteering

. . N | | |
Process to become a volunteer, including police
. . 3.48
check, is overly demanding

Parents lack awareness of volunteer opportunities 3.30

1

Volunteer recruitment process is unclear 3.12

There are not enough volunteer opportunities _ 2.59

0.00 1.00 2.00 3.00 4.00 5.00

Average Rating {(n =997)

Figure 6: Barriers to Volunteering
Support

Teachers were asked first about the support théydweived in encouraging parent involvement
and then about the types of support they wouldtlikieave. As respondents could select more
than one category, the percentages shown in figuegsl 8 do not add up to 100%.

Support Received

Support Received

The majority of teachers said they had . =
received some kind of support (62%). h
The mOSt Common type WaS a SChOOl School—wide strategy to facilitate parent | -
wide strategy (35%). A fair proportion involuemen I -

(29%) had received written —— :
. . - ritten infarmation an paren o
information on parent involvement. involvement ﬁ 29%

Formal teacher training and
professional development workshops Formal teacher training
came in lower at 16% and 17% ]

reSpeCtIV8|y PD workshaops ﬁ ‘15%

T
% Z0% 20% 30% 40%

% of responses {n=999)

Figure 7: Support Received
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Support Desired

The most preferred type of support
(Figure 8) was a school-wide strategy
(52%); this result indicates that
teachers appreciate the school-wide
efforts described by principals in the
focus groups. The next most popular
type was written information (38%).
A fair proportion (29%) would like
professional development workshops
and 17% would like formal teacher
training. Interestingly, 18% said they
would they did not want any support.

Best Personal Strategy

involvement

Writteninformation on parent B
invaivement

PDworkshops I ;o

02

209

575]

Figure 8: Preferred‘Supprt i" = 79

Teachers responded with open ended comments tudstion, “What do you consider to be the
single most successful strategy that you emplogqelly in encouraging parent involvement?”

Best Personal Strategy

Personal conversations
Agendas

Newsletters and notes home
Websites

Events, programs
Welcoming environment
Parents invited into class
Email

Interview nights

Parents' needs met
Involvement encouraged through student

Figure 9: Best Personal Strategy

42%

n=705)

Responses to this question were coded into
categories using NVivo and are reported

on here. Note also that teachers often
mentioned broader school-wide strategies

in answer to this question, perhaps

implying their personal involvement in
those. Some teachers listed more than one
strategy, in which case only the first
mentioned strategy was coded to facilitate
an analysis of ‘top of mind’ strategies.
Unclear responses were not coded. Figure 9
shows best personal strategies in order of
emphasis.

Each strategy is reported briefly here with
illustrative quotes from the survey open
comments.

Parent Involvement in Peel District School Board: Final Report

Christine Frank & Associates

94
June 2010



Personal Conversations

Engaging in personal conversations was by fardliedrite strategy. Teachers often pick up the
phone to contact parents with updates on theiddml's progress. Others use opportunities such
as parent night or interviews to initiate persar@iversations. Personal contact may be made on
a regular or as-needed basis. In earlier gradashées speak with parents during drop-off and
pick-up times.

| contact my parents on a monthly basis to updagentabout their child's successes and

areas for improvement. It is often times that p&semly hear from the teacher when things

are going badly; however, it is a great experiemden the phone call is made simply to
touch base and to keep the parents in the loop

Direct calls to discuss issues with students.

Personal contact with parents while they are atsblool for another reason such as meet
the teacher night

A personal relationship with parents as they dréfpaod pick up their children.

Agendas

Teachers in elementary and middle schools use agdandegularly communicate with parents.
Agenda notes re: positive & negative behaviourampag events, upcoming quizzes

Effective use of the student agenda as a commiomncaiece between the school and the
home. This needs to be checked on a daily badisthyparents and teachers.

Newsletters and Notes Home

As we heard in the focus groups, teachers rely uygovsletters and notes home to communicate
with parents. Newsletters may include details afarping events, notes home may require
parents to signed tests or work that students bangleted in class.

As a Kindergarten Teacher, providing students/pteevith monthly calendars/newsletters in
print and online is the single most successfultsta that | use to provide information about
day-to-day classroom programming.

| send expectations along with tips that paremtis do each term at home. | send lots of notes
home to encourage parents to get involved in ttigid's education.

After every test and major assignment has beeneadarkturned and taken up (corrected),
students are required to take the test/assignmemiehand get a parent signature. This
allows parents to see how their child is doing.
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Websites

In the survey, many teachers reported using tresgnalized My Class website as their best
personal strategy for sharing information.

A class website to post assignment/project desaitsworksheets eliminates the breakdown
in communication when children do not write projassignment details into agenda or lose
worksheets. Working parents like the flexibilaycheck the website when they have the time
or when there is a homework issue in the evening.
Events and Programs
Parent evenings, open houses and performance easewsll as ongoing programs such as
‘reading at home’ are popular with parents, priatspand teachers as a way to get parents
involved.
We try to have several open house type event® actiool during the year to encourage
parents to visit, we have information sessions ahmpics such as EQAO, writing in agendas,
phone calls, etc
Encouraging parents to become participants in thel school Reading at Home Program.

Welcoming Environment

An open door policy and welcoming environment amgdfamental to successful communication,
according to many teachers.

Provide a welcoming atmosphere in which parentsdemfortable approaching teaching
staff.

Parental involvement can best be encouraged if kineyv a friendly face at the school.
Communication with parents is the key.

Open door policy and a welcoming environment.
Parents Invited into the Class
Teachers spoke the importance of a welcoming enwiemt, and many extend a personal
invitation to parents to come into the classroonawagular basis or for special events.
Parents invited to visit class - gives them an idew the classroom works, what the

expectations are, how time is used

Having one day each month set aside for parentsvishaking them feel welcome and
comfortable in the classroom-no matter what langutigey speak or their background.

Invite parents into the school to assist with certctivities i.e. baking.
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Email

As discussed in the focus groups, teachers usd agmaicurrent mode of communication. A
number of survey respondents indicated their sibght personal strategy was the use of email
to communicate with parents.

E-mail. Its concise. It gets to the person. It doesget caught up in phone tag. The kids
cannot delete mgs from phone.

Email is a quick and effect way to communicate reigg homework, missing assignments
etc. and all the conversations are documented andds

The few cases where students are in trouble amdé¢ knsed e-mail ... guaranteed success!!!
Parents with Blackberries are great ... instantiaet assignments come rolling in.

Though many of my colleagues are uncomfortable evthiling parents, it is a very easy,
convenient way to share information. Parents awdeaful to be in the loop and the dividends
are well worth the time spent.

Interview Nights

Interview nights provide a great opportunity foadbers to make the personal connection they
highly value.

The best strategy for encouraging parent involvdrisehaving a designated time for
interviews because it shows parents that intervigi@amportant and relevant. Meeting
face-to-face is crucial.

Discussing ways to support children at home dupagent teacher interviews and providing
some written support for parents during this time.

Parents’ needs met

Flexibility in meeting parents’ needs is the salatio getting parents involved according to
some survey respondents.

Giving parents the flexibility of when to comelmsuring parents have a meaningful task to
do when they do volunteer.

| provide multiple opportunities for parents to fiaipate at the level and frequency they are
comfortable with.

Involvement encouraged through students

Sometimes teachers enlist the support of the stademet parents involved.
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| encourage the students to encourage their parenétend family and parent events at our
school. They are often quite persuasive!

Multiple Languages

A few of the survey respondents mentioned multiptguages as a best personal strategy.

| make sure to break the fear of a lack of commatioo by starting the year and making a
connection with a parent (in their language) E.gvé a translator translate letters for me,
arrange a meeting with a translator, etc) and couné to do so throughout the year.

Best School Strategy

When asked, “What do you consider to be the simglst successful strategy that is employed at
the school level in encouraging parent involvemetg&chers mentioned a variety of

approaches. Responses were
coded using NVivo. Where
teachers listed more than one
tactic, only the first mentioned
idea was coded to facilitate an
analysis of ‘top of mind’
strategies. Figure 10 shows best
school strategies in order of
emphasis.

Events, programs

Parents are encouraged into the
school through organised events
and programs. Teachers strongly
considered special events to be
the most successful strategy at
the school level. Numerous
guotations are provided here to
illustrate the variety of events.

When we organize special
nights at school for parents

Best School Strategy

Events, programs

Newsletters, notes home

Not sure, none

School Council |

Agendas

Welcoming environment
Personal conversations

Interview nights

Volunteering )
Automated calls home

Websites

Principals set the tone )

Multiple languages

Email

Parents' needs met

Miscellaneous

28%
20%
7%
6%
5%
5%
5%
5%
4%

3%
3%

2%

2%

2%
1%
1%

% of coded responses {n = 658)

Figure 10: Best School Strategy

e.g.; Literacy night etc, they bring a huge

parents' turn out.

September Curriculum Nights are an excellent waydtzome (back) parents to the school
community and to showcase the volunteer opporasmévailable within the school.

We had a multi-cultural pot-luck that invited fared to come with a contribution. It was
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successful in bringing parents into the school.

Community restaurant evening....Classrooms werdd@oound the world, parents bought
tickets ate and socialized. Non threatening sog#hering.

The school wide BBQ/international food night, as ‘tMeet the Creature” night has been
extremely positive, well received by the commuamty an enjoyable way to meet the local
community
We have "Walk up Wednesdays" once a month wheeatsazome in and learn about HOW
the teachers teach. We talk with the parents abocih things as computer websites, math
manipulatives, reading strategies, how to accesgtiblic library, etc.

Newsletters

Newsletters are another very important stratedlgeaschool level, according to teachers.
School newsletter helps parents know of school nétes and events and has helpful tips.
Our monthly newsletter is the most successfulegsathat we have.

Unsure

A surprising number of teachers were unsure althdd level strategies, suggesting an area of
growth for schools.

I'm not too sure what the school strategies are.

| don't think the schools have a successful patent@lvement strategy.

| am aware of no such strategies. We are left toooun ideas.
School Council
School council was mentioned by survey respondentsway for parents to be involved in their
children’s education at the school level. Howegehool council participation varies widely

among schools.

We have a very strong Parent Council and Home amb& organization which the
administration works closely with to achieve goals.

Even though there is not enough involvement, tihenpaouncil is a critical piece.
Agendas
In some schools, agenda use is encouraged as @ s6tle communication strategy.

Daily use of the agenda is a school wide initiativat we, as a staff, are encouraged to use to
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encourage positive and regular teacher communicatiith parents.

Each child is required to use an agenda to recavthbwork, school/classroom events as well
to allow for parent-teacher correspondence whichrisught home daily.

Welcoming Environment

An open door policy and welcoming school environtrage important strategies at the school
level.

The single most successful strategy is having @n dpor.

A "welcoming environment" where parents feel thetyomly have the right to be involved in
their child's education but they also "choose" éztime part of their child's school and
learning process.

Encouraging Personal Conversations

Some schools promote a strategy of personal calteehoy teachers to support home-school
communication.

There is an emphasis on teacher-parent communitati@our school via the telephone. We
are encouraged to keep a log of our communicatvaitts parents.

Teachers are required to call home and send pragreports and keep the parents aware of
what is going on

Interview Nights
Interview nights are considered the best schoatexly by some teachers.

Many parents come to parent-teacher interview night

Parent Teacher Interviews encourage communicateiwéen the student and their parent.
Volunteering

Some schools actively organise their team of velerst through a committee and formally thank
volunteers for their contributions.

A volunteer committee that acts as a liaison betweeents and teachers. Teachers can
request volunteers from the committee to cometiio classroom.

Volunteer Recognition ceremony
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Automated Calls Home

Where available, teachers feel positively aboututbes of automated phone calls home, referred
to as Synervoice, to inform parents about schoehtsvand important dates. Some schools use
automated calls to advise parents if children aseat during the schoolday.

Synervoice has been successful in making more {saa@rare of events at the school and
important dates like when reports are going home.

Attendance Call System is very successful forrorahwunication with parents.
Websites

School websites are a useful tool for providinggpés information about what's going on at
their child’s school. Online attendance informatismavailable at some schools.

The school website is kept up to date to inforneper of upcoming events and opportunities
for volunteering.

Our school started pro-actively informing parentdroant children about the internet option
[to check attendance], and helping them sign ugherservice. This was substantially more
effective than any punishment directed at students.

Principal Sets the Tone

The school principal plays an important role irtisgta positive tone for parent involvement in
school.

Our principal is very approachable and easy to talkl think he makes all parents feel
welcome and comfortable and encourages them toimddeest in their children's education.

Multiple Languages
Yet again, teachers felt that multiple language mamication was important at school level.
Multiple language newsletters and translators labgkcevents were mentioned in particular.
Translated versions of letters in multi-languagesery beneficial.
Making translators available and visible at manyohkhschool events.

Email Distribution Lists

A few teachers mentioned email distribution listssaameans for schools to communicate with
parents.

We use a school wide email list to send out nepartents.
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Parents’ Needs Met

At both the personal and school level, some teaotmmusider flexibility in meeting parents’
needs an essential strategy.

Find out what strategy works best for each parest émail, telephone calls, etc.) and use
that strategy

A variety of opportunities to meet the time commaitts available by parents.

Miscellaneous
At some schools the settlement worker plays an rtaporole in involving parents.

At our school we have the services of a Settlemerker. She has now been at the school for
two years. | think that including her in our acties with parents helped them to see that they
are valued and welcome at the school.

Electronic signage at the school front entranceka/arell according to one teacher.

Having an electronic sign out front that detailpoegt card dates, interview nights etc.
prevents kids from withholding that informationrfraheir parents.
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Conclusions

Parenting, Assisting and Communicating

The findings of this study suggest that parenf3eel Region are most engaged in three of
Epstein’s (1995) six types of involvement: paregtiassisting student learning, and
communication with the school. The parents in gigly expressed a strong desire to be
involved in their children’s education and typigaiel that they are indeed involved. The most
common kind of involvement is daily follow up: asgichildren about their day at school,
reading over agendas, ensuring homework is dorkeganerally monitoring their children’s
progress. Assisting with homework is very common.

Teachers think that parent involvement is cru@adtident success. The types of involvement
that they most value are the same types that psa@hthey typically achieve, that is support in
the home and communication with the school. Tésult suggests a good match between what
teachers expect and what parents can provideheAédame time, teachers say that some parents
are not involved or are inappropriately involvedn& parents do not respond to teacher
communication. Inappropriate involvement includempleting homework for the child,

making excuses for the child, and not supportirgtéacher when problems arise.

The theme of communication was the strongest tharttee study. Parents and principals both
identified communication between home and schoal esicial aspect of parent involvement.
Indeed, both aspire to a feeling of partnershipvben parents and educators. Typically the key
point of contact is the teacher. Parents appretligti@arious forms of communication such as
written notes in the agenda, email and telephorcbanges with teachers, and meetings with
various staff members including classroom teaclaghsiinistrators, guidance counsellors and
settlement workers. Parents like personal intemaaetith school staff, and many would like
more personal contact. Settlement workers playrgoitant role in facilitating communication
with newcomer parents. Grandparents are often pyiceregivers and may be pivotal in
communication efforts.

Teachers greatly value communication with parerdsing personal conversations as by far
their best personal strategy to encourage pareahiement.

Principals make communication with parents a piyoaspecially in the lower grades, and they
seek creative ways to achieve it. Generally parappseciate the communication they receive,
but some feel they do not receive enough informiaftiom the school. Looking to the teacher as
the primary point of contact, parents find varidpiin teachers’ efforts to communicate. Some
principals have made a point of encouraging teathise of strategies regarding parent
involvement. Both parents and principals recogitieelimitations of sending information for
parents via the students.

While making considerable effort at communicatinthvparents, teachers are sometimes
disappointed with lack of response or a defensgpaonse.
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While parents usually feel well connected to theost in the early grades, this sense of
connection deceases in later grades. Newcomersialipenay find it difficult to initiate
communication with the school. Parents find midahe secondary school teachers less
accessible, and children discourage parent invodveras they grow into independent teenagers.
Many parents find it difficult to engage their arn in conversations about school. Principals
recognize these barriers and are making effortelp parents overcome them.

Teachers also feel that parent involvement decseagh older children. They would like to see
it continue in higher grades and shift in naturedpporting greater self responsibility.

Principals said many families are experiencing ob@eriers to involvement such as more
poverty, poorer nutrition, and more social problefiifsey are seeing more children with special
needs than in the past. In particular, the incidesfcautism has grown. They also see parents
being busier than ever before.

Teachers feel that there is less parent involvertiamt in the past, largely as a result of parents
being very busy. They want to see parents makieig thild’s education a priority no matter
how busy they are.

Parents in general said that the brief meetings teschers on parent-teacher nights are not
enough. In addition, these meetings typically dbmeet newcomers’ needs to learn how
education works in Canada and how they can helpc¢hadren.

Teachers highly value attendance at parent-teactegviews while parents are often frustrated
by these brief meetings.

Volunteering, School Decision-making/Advocacy, an@ommunity Involvement

Principals also seek to encourage the other tlypsstof parent involvement: volunteering,
school decision-making and advocacy, and involveémgih the community. Evidence of their
success was seen in the in the English language fpoups where many parents reported
volunteering and some parents in the remainingities. However, very few in the newcomer
groups are involved in these three ways.

Fortunately, teachers are aware of parents’ limisgtin being able to spend time in the schools.
They also recognize that older children discouthgeé parents’ presence there. Teachers see the
value of strategies specifically designed to enegemewcomers to feel comfortable in the
schools.

Understanding

A strong theme among immigrants was uncertaintyibow to be involved. Over all, the
parent focus group findings point to a fundamedifférence between the educational approach
in Ontario and in most countries of origin. Paremte® have immigrated typically say they are
accustomed to a traditional approach to learniagithmore formal, more text-book based, and
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more focused on memorization, whereas Ontario dsti@ve moved to a less formal inquiry
based approach that focuses on developing indepetideking skills.

Teachers recognize that many parents have difficuitierstanding current teaching methods
and lack awareness of the child’s program of stiithey recommend greater efforts to educate
parents on these issues.

Principals acknowledge that cultural differencesiarportant to address and are making efforts
to bridge the gaps, but such a fundamental diffsxes not easy for parents to grasp. In
particular, homework and textbooks are very impurissues. Parents who have immigrated
often expect much more homework, even in the eadges, and textbooks are typically the
basis of the homework. It is very common for pasenthelp with homework but many find it
difficult because they don’t understand what isuregfl and may not have enough proficiency in
English.

Teachers value parents’ help with homework but easge that parents must stop short of doing
the homework themselves, a problem they encouriterseme parents. Teachers see the role of
textbooks as a specific area where parents neleel ¢olucated.

Feeling Welcome

Principals try very hard to make parents feel welean the schools, and overwhelmingly
parents said they do feel welcome. However, iregpitprincipals’ efforts, some parents feel
intimidated. Some parents retain a feeling of dsttfrom their own past experience in Canadian
schools, and newcomers often lack the English laggskills and confidence to become more
involved. Parents are sensitive to the manner ikclhwtineir phone calls and visits are received by
whatever staff person they reach.

Parents and principals agree that positive evertls 8s parent conferences, children’s
performances, and parent-child activities are weortant to encouraging involvement. Events
where their children accompany parents have begnsuecessful and parents greatly value
information sessions about issues directly affieeirtchildren.

Teachers recognise that some parents feel intieddatd some go out of their way to make
parents feel more comfortable. They feel that adstrettors and other school staff also have a
strong role in creating a welcoming atmosphere.

Teacher Support

The majority of teachers said they had receivedeskimd of support, the most common type
being school wide strategies. This type of suppad also the most preferred, indicating that
teachers appreciate the school-wide efforts destidy principals in the focus groups. The next
most popular type was written information. A faroportion would like professional
development workshops and some would like formather training. Interestingly, some said
they would they did not want any support.
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Recommendations

Recommendations for PDSB Communications and Paremtvolvement Committee

1.

Parents’ efforts at home to monitor and suppoiit ttgldren’s learning, despite multiple
challenges, should be valued and recognized ashib&form of involvement that
parents themselves value and are most able tovachdong with this recognition,
information about the benefits and the broad spatwf parent involvement (Epstein’s
six types) would help raise parents’ awarenesshatus possible and show acceptance
of diverse ways of being involved.

Ongoing communication, particularly between paramid teachers, should remain a

priority for schools. It is important for educatdosacknowledge that parents feel less
connected to the school as their children advandd@help parents understand how
they can best remain involved.

Parents require help and resources on how to comeaterwith children who may be
reticent about school.

To encourage involvement of all kinds, educatoesdn® communicate their expectations
clearly to parents. Newcomers especially need denagble encouragement and
accommodation to help them overcome barriers imetuthnguage issues, lack of
confidence to initiate discussions, and confusiooua what involvement is expected in
Canada. Collaboration between the Board and contgngroups could facilitate
communication with parents.

Parents, especially newcomers, need a very stretcpme from the schools at all points
of contact. All staff, including office staff, telaers and principals, can affect how much
parents feel their involvement is wanted.

A strong settlement worker program is importaniéavcomer parent involvement and
should be maintained and perhaps expanded.

Parents need help to understand how teachers irapteire curriculum with their
teaching methods and learn complementary wayslpingewith homework.

Educators should continue creatively planning evémat help parents feel comfortable
and welcome in the school. The numerous succesiséikgies listed in this report should
be compiled and shared with all educators

School wide strategies to encourage parent invadvershould continue and perhaps be
expanded. Development of other types of suppott sagonritten information and
training may be in order.

10. Teachers’ efforts to set a positive tone througtsgeal conversation should be continued

and supported through a general policy of “positiks” personal communication.
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Appendix A

Parent Involvement
Focus Group Guide Parents
Moderator Notes

INTRODUCE YOURSELF AND HOST/NOTETAKER

EXPLAIN PURPOSE OF THE STUDY

EXPLAIN CONFIDENTIALITY

ALL FORMS READ and SIGNED?

NOTE THE RECORDING EQUIPMENT

EXPLAIN ABOUT NATURE OF FOCUS GROUPS: | am hereligien. We will give you
information later, as much as we can. We want & lats from everyone. We will
sometimes go around the table one at a time, luallysve want open discussion talking
with each other. Be careful not to interrupt ortssade conversations because the recorder
picks everything up.

7. ASK: Any questions?

ok whE

Questions
ROUND THE TABLE
1. Please introduce yourself, describe your occopaand tell us how many children you have
and their grade levels.

OPEN QUESTIONS

2. Please describe the ways that you are involvgur children’s education.
3. How would you define “involvement in your chiégdéducation?”

4. What gets in the way of being involved? Yourge®ther parents?

5. Do you feel the school welcomes your involverfidpiease discuss reasons.
6. How can schools encourage involvement?

Final Thoughts?
Thank you very much for your time.
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Appendix B

Parent Involvement
Focus Group Guide Principals
Moderator Notes

INTRODUCE YOURSELF AND HOST/NOTETAKER

EXPLAIN PURPOSE OF THE STUDY

EXPLAIN CONFIDENTIALITY

ALL FORMS READ and SIGNED?

NOTE THE RECORDING EQUIPMENT

EXPLAIN ABOUT NATURE OF FOCUS GROUPS: | am hereligien. We will give you
information later, as much as we can. We want & lats from everyone. We will
sometimes go around the table one at a time, luallysve want open discussion talking
with each other. Be careful not to interrupt ortssade conversations because the recorder
picks everything up.

7. ASK: Any questions?

ok wnE

ROUND THE TABLE
1. Please introduce yourself, describe your school.

OPEN QUESTIONS

1. What is your definition of parent involvement?

2. What trends do you see with parent involvement?

3. What are the barriers?

4. What strategies have you used/do you recommenictmueage involvement?

Final Thoughts?
Thank you very much for your time.
Appendix C

Parent Involvement
Focus Group Guide Teachers
Moderator Notes

. INTRODUCE YOURSELF AND HOST/NOTETAKER

. EXPLAIN PURPOSE OF THE STUDY

. EXPLAIN CONFIDENTIALITY

. ALL FORMS READ and SIGNED?

. NOTE THE RECORDING EQUIPMENT

. EXPLAIN ABOUT NATURE OF FOCUS GROUPS: | am hereligien. We will give you
information later, as much as we can. We want & lats from everyone. We will
sometimes go around the table one at a time, luailysve want open discussion talking with

U WN B
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each other. Be careful not to interrupt or statésionversations because the recorder picks
everything up.
7. ASK: Any questions?

ROUND THE TABLE
1. Please introduce yourself, describe your cla¥s(ed school.

OPEN QUESTIONS

2. What is your definition of parent involvement,im other words, what does an involved parent
do?

3. In your view, how important is parent involvertien
4. What trends do you see with parent involvement?

5. Parents and principals both identified commuiocabetween home and school as a crucial
aspect of parent involvement. How do you typicglbyabout communicating with parents?

6. Parents described barriers as (most mentionsijt fi

* Busy life/Working

» Communication gaps/confusion about how to be insdlv
» Language barriers

* Lack of textbooks and curriculum information

* Involvement discouraged by older children

» Lack of subject knowledge

* Lack of confidence

7. From your perspective, what are the barrieggatent involvement, including those you
experience yourself?

8. More broadly, what strategies do you recommerghtourage involvement?

9. Do you have any further comments on the panid group results?

Thank you very much for your time
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Appendix D

Teacher Survey on Parent Involvement

Section: Intro
Dear Educator,
We are collecting information on behalf of the P@mtrict School Board's Parent Involvement
Committee on parents' involvement in their childsesducation. We value your input on this
important topic. This data will be added to dataadly collected from parents and principals.
The educator survey takes approximately 10-15 ragtdg complete depending on your answers.
The bar at the top of the page shows your proghéss. responses will be completely
anonymous.
If you have any questions or comments about thigestplease contact Carla Pereira at 905-
890-1010, ext. 2626.
1) School/worksite location:

Mississauga

Caledon

Brampton

2) Number of years experience in Ontario schools:
0-5
6-10
11-15
16-20
more than 20

3) Are you a:
Teacher
Administrator
Other (please specify):

4) With which grade level do you work all or mosttoe time? If you are involved across two or
more categories, please choose which grade catggarywould prefer to talk about in this
survey.

[(e o) BN Ny N
|
= 00 O1 w

Section: Ways parents are involved in their childre’s education

5) Listed below are various ways in which pareiats loe involved in their children’s education.
Please rate each item according to how importantiymk it is for parents to be involved in that
activity. If you feel an activity does not applyyaiur grade level, choose the option “not
applicable.”

\ | Very | Somewhat Somewhat Not | Not |
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Important

Important

Unimportant

Important

Applicable

Participate in regular
communication with the
school (agenda notes, email
contact, conversations with
school staff members, etc.)

Follow up daily on school
activities with the child
(asking child about school,
ensuring homework is done,
taking an active interest)

Offer parental support and
guidance in response to
specific circumstances (e.g.
dealing with social or
academic concerns)

Offer parental support and
guidance in choosing high
school options, making caree
choices, etc.

=

Read with child on a regular
basis

Use the local library to acces
books for reading and
homework help

[72)

Help with homework

Attend school events such ag
fairs, performances, meet-the
teacher, orientations

Attend parent/teacher
interviews

Attend/patrticipate in School
Council meetings

Volunteer in school (in the
classroom, on field trips,
fundraising, hot lunches, etc)

Support child’s activities
outside of school (sports,
dance, music, daytrips)

Other (Please specify)

Section: Barriers

Parents and principals spoke about the followingidxs to parental involvement. In your view,

which of the following barriers present the greatdsllenge to parent involvement? Please rate

on a scale of 1to 5, where 1 is not a significatibr and 5 is very significant barrier.

6) General Barriers
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Which of the following barriers present the greatdmllenge to parent involvement? Please rate

on a scale of 1 to 5, where 1 is not a significantier and 5 is very significant barrier.

1 Not
signific
ant

5 Very
signific
ant

Parents are too busy with work or other
responsibilities

Parents are unsure how to be involved

Parents lack awareness regarding child's
day-to-day program of study

7

Parents lack awareness regarding curre
Canadian teaching strategies (e.g. inquir
based learning, use of manipulatives)

y_

Parents lack subject knowledge to assist
with homework

Parents feel intimidated by the school

Children discourage parent involvement

Family transience hinders school-home
relationships

Transportation is an issue

Other barriers (please specify)

7) Communication Barriers

Which of the following barriers present the greatdmllenge to parent involvement?

1 Not
signific
ant

5 Very
signific
ant

Communication between parents and
teacher or school is insufficient

Communication sent with student doesn
reach home

Parents and teachers have difficulty
reaching each other (e.g. phone tag,
scheduling)

Teachers have concerns about
communication protocol (e.g. e-mail)

Parents lack confidence to initiate
communication with the school

Language barriers — language spoken
(ESL)

Language barriers - parents don’t
understand special terminology relating {

education (“teacher speak”, “curriculum
jargon”)

Other barriers (please specify)
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8) Barriers Particular to Volunteering
Which of the following barriers do you think preséime greatest challenge to parents
volunteering in your school?

1 Not 5 Very
signific signific
ant 2 3 4 ant

Process to become a volunteer, including
police check, is overly demanding
Volunteer recruitment process is unclear
There are not enough volunteer
opportunities

Parents lack of awareness of volunteer
opportunities

Other barriers (please specify)

Section: Educator support
9) What support, if any, have you received tosisgu in involving parents in their children’s
education?

School-wide strategy to facilitate parent involveine

PD workshops

Formal teacher training

Written information on parent involvement

None

Other (please specify)

10) What support would you like?
School-wide strategy to facilitate parent involvetne
PD workshops
Formal teacher training
Written information on parent involvement
None
Other (Please specify)

Section: How Can Schools Encourage Involvement?

We'd like to gather ideas about how schools camerage parent involvement. Please answer
the following questions in the text boxes providhetbw.

11) What do you consider to be the single mostesgfal strategy that you employ personally in
encouraging parent involvement? Please descrilyeond strategy.
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12) What do you consider to be the single mostessgfal strategy that is employed at the school
level in encouraging parent involvement? Pleaserdesonly one strategy.

Section: Open Comments

We're interested in hearing any other commentshyawe on the subject of parent involvement.
You may wish to describe other strategies you heesl or your personal experiences with
parent involvement. You may choose to leave tleisl fblank.

13) (Optional) Please use the space below to $ediny other thoughts you have about parents'
involvement in their children's education.

Thank you for participating!
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